
 

ESSER 3 LEA Plan of Use for South Pointe Scholars 

Please describe the extent to which and how the funds will be used to implement prevention and mitigation strategies that are, to the greatest extent 
practicable, consistent with the most recent CDC guidance on reopening schools, in order to continuously and safely open and operate schools for in-person 
learning: 
 

• Hand sanitizer, masks, cleaning wipes, and HVAC Air Filters were purchased for the school.  To optimize ventilation in the classrooms and 
throughout the building, we allocated funding for HVAC air filters.  The pleated MERV-13 filters have proven to be more efficient and are 
regularly replaced with new filters. 

• Each classroom, office, or workspace is provided with hand sanitizer, and cleaning wipes throughout the school year.  This allows staff to 
clean the surfaces regularly to help prevent the spread of infections.  Regularly cleaning the surfaces helps to prevent the spread of germs.  
Ensuring staff have access to cleaning wipes is essential.   

• Alcohol based hand sanitizer that contains at least 60% alcohol is available for all classrooms and workplaces at the school.  Students are 
encouraged to use hand sanitizer if soap and water is not readily available.  

 
 

Please describe how the LEA will use the funds it reserves under sec�on 2001(e)(1) of the ARP Act (see below) to address the academic impact of lost 
instruc�onal �me through the implementa�on of evidence-based interven�ons, such as summer learning or summer enrichment, extended day, 
comprehensive a�erschool programs, or extended school year: 

• An in person targeted Summer School program for approximately 90 Kinder through 7th grade students was established to address learning 
loss with the use of ESSER Funds.  The focus of the Summer program was students in the 25th-50th percen�le in NWEA.  Summer 
programming included focus on Math and ELA key skills/objec�ves.  ELA instruc�on will include phonics, comprehension, reading fluency, 
and independent online reading prac�ce.  Summer posi�ons include coordinators, educa�onal technology coordinators, paraprofessionals, 
teachers, and office administrators. See informa�on below for the Summer Programming. 

• At Risk Teachers are u�lized to work with students performing below grade level in Reading and/or math u�lizing our Interven�on Program 
to target specific skills that students are lacking.  They have a set schedule and pull students and push into the classrooms to work with a set 
group of students per grade level daily. 

• The Achievement Behavior Support Specialist works with students who are demonstra�ng behavior issues.  They teach them coping skills 
and de-escala�on skills so they can stay on task so they can con�nue with their learning in class.   

• Our Educa�onal Technology Specialists assist students who are struggling with tech issues so they can get back to u�lizing Chromebooks to 
con�nue their learning. 

 

 



 

 



 

 

 
• In addi�on, Summer Bridge books and Power Packs were purchased for students to work at home during summer u�lizing non-digital 

materials. 
• ESSER 3 funds provided targeted off-site tutoring through a third party (Sylvan Learning) for students to target learning loss.  The Sylvan 

Learning Program serviced 50 mostly 3rd through 4th grade students in reading for the spring and summer.  See Informa�on below: 



 
 

 

 
• A virtual tutoring program was also u�lized to provide addi�onal tutoring support (FEV). 
• On-site tutoring will focus on kindergarten through 8th grade.  K- 3 (See Chart below) will focus on students in the Tier 3 for aimswebPlus.  

These are students that are below the 10th percen�le.  

 
• Tutoring for 4th-8th grade will focus on students on the proficiency bubble in state tes�ng.  This will include students who lost or gained 

proficiency.  This is inten�onal so we can bring them back to proficiency or keep them at proficiency.  Tutoring will be two days a week with 
the focus on math and reading.   By focusing on these students, we can address their learning loss since the students that are below this 
bubble are receiving daily interven�on services during the school day. (See Chart below) Tutoring posi�ons include paraprofessionals, and 
teacher tutors.  



•  

 

• Chromebooks were purchased to provide each student opportuni�es to address learning loss through the use of digital curriculum such as 
Dream Box, eSora, GoGuardian, Google licenses, NewsELA, Edcite, Everyday Speech, Leaps for Schools, Learning.com, Typing Club, and 
Enome. This allowed students the opportunity to access learning at school at home to address learning loss. 

• The Curriculum Specialists and Instruc�onal Coach provided support to the teachers by providing guidance in improving their instruc�on 
and analysis of data to inform instruc�on. 

Please describe how your school will spend its remaining ARP ESSER funds consistent with sec�on 2001(e)(2) of the ARP Act. 

• Funding will be u�lized for at risk teachers who will work specifically with students who are below grade level in math and reading.  They 
will be assigned specific groups of students in different grade levels to provide interven�on on a daily basis each week.  The focus is on 
learning loss to bridge the learning gap for these students. 

• Curriculum specialists will work directly with teachers to provide addi�onal coaching in their instruc�onal delivery for students.  They will 
also assist in analyzing and u�lizing assessment and progress monitoring data to help drive instruc�on.  

• The instruc�onal coach will focus on new teachers to provide coaching on classroom management and instruc�on   
• Reten�on and recruitment bonuses will be u�lized to retain staff.  This is necessary due to the staff shortage and limited applicants.  

Consistency in instruc�on for students is an important strategy to reduce learning loss. 
• Non-Digital materials are necessary also to address learning loss. High interest books are u�lized to reinforce and support instruc�on.  

Reading Mastery is u�lized for students needing reading interven�on due to learning loss.  The Atlas Program is u�lized in Middle School 
Social Studies to help students in social studies skills due to learning loss.  Eighth-Grade Literature Seminar replacement kits were needed to 
provide the resource for teachers to provide the necessary instruc�on for students in reading. 

• Professional Development was provided for staff to con�nue building skills in their instruc�onal and behavioral strategies.  The Art of 
Coaching offered resources in founda�onal skills and the necessary tools for coaching teachers.  The resources provide inten�onal and 
immediate ac�onable strategies to coach new and novice teachers.  Addi�onal professional development will be contracted for Focus on 
Classroom Management and Effective Instruction. 

• Single audit fees 
• Student technology: headsets, charging adapters, mice, protec�ve cases, and calculators. 
• School uniforms  

Please describe how the LEA will ensure that the interven�ons it implements, including but not limited to the interven�ons implemented under sec�on 
2001(e)(1) of the ARP Act (see below) to address the academic impact of lost instruc�onal �me, will respond to the academic, social, emo�onal, and mental 
health needs of all students, and par�cularly those students dispropor�onately impacted by the COVID-19 pandemic, including students from low-income 
families, students of color, English learners, children with disabili�es, students experiencing homelessness, children in foster care, and migratory students. 

• We closely examine and analyze data in our student progress to provide the necessary support.  Students from low-income families, 
students of color, English learners, children with disabili�es, students experiencing homelessness, children in foster care, and migratory 
students have their academic progress compared to the whole school students to determine the areas they may be performing at a lower 
academic progress.  We u�lize these results to determine the support necessary including support from the social worker, academic 
behavior support specialist, and at-risk teachers.  Their progress is monitored closely to adjust as needed. 

• Each kinder classroom has a paraprofessional to assist students with their educa�onal gaps.  They u�lize the programs, Reading Mastery and 
Correc�ve Reading to improve student academic areas in reading including English learners and children with disabili�es.  Reading 



interven�on focuses on phonics and fluency.  Students are benchmarked in the beginning of the school year to set goals for improvement.  
They are monitored weekly to track their progress and adjust their interven�on.  Students also are provided numeracy support in number 
recogni�on, number sequencing, and other basic math skills. 

• First through eighth grade have addi�onal paraprofessional and at-risk teachers support for interven�on.  These staff are assigned to specific 
grade level ranges to focus on specific students who are below the 25th percen�le in NWEA.  Each student is benchmarked in aimswebPlus 
to start the year.  Students who test below their grade level are assigned an interven�onist or teacher as part of the interven�on program.  
They receive fluency instruc�on and support and are assessed weekly and tracked.  When the student surpasses their goal, they receive a 
new goal un�l they surpass their current grade level.  These students receive at least 30 minutes of daily interven�on support.   

• The at-risk teachers provide Math interven�on as an addi�onal support for students.  They work specifically with the Interven�on staff or 
with the classroom teacher daily in workshops.  Manipula�ves are u�lized to address the learning gap in numeracy. 

• Our academic behavior support specialist supports our students in a Tier 2 approach.  Students work either individually with the specialist 
or they work in groups depending on their needs and goals.  Daily check ins are provided to students and posi�ve incen�ves are u�lized to 
enforce posi�ve behavior expecta�ons.  

• Social workers provide �er 3 support for students including students from low-income families, students of color, students with disabili�es, 
students experiencing homelessness, foster care, and migratory students.  They have specific caseloads of students and have specific goals 
to work with students.  They u�lize Social Emo�onal tools/materials when working with the students.  They meet with teachers and 
administrators to help adjust programming for the students.  Parental/guardian input is a part of this process also to ensure wrap-around 
services are available.  These strategies increase �me in the classroom for students while working on their social emo�onal needs.   

• The Student-Family Liaison works with students and families who are iden�fied as having truancy and chronic absenteeism concerns.  This 
includes students who have demonstrated behavior concerns as it relates to the impact due to absences. 
 

 


