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Single Building District Improvement Plan
Fortis Academy

Introduction

The Single Building District Improvement Plan is a planning tool designed to address student achievement and system needs
identified through the school's comprehensive needs assessment (CNA). Additionally, the Single Building District Improvement
Plan provides a method for schools to address the school improvement planning requirements of Public Act 25 of the Revised
School Code and the Elementary and Secondary Education Act (ESEA) as applicable.
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Executive Summary
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Introduction
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by
which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful
to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder
engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student
learning.

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and
challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school
perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it
provides teaching and learning on a day to day basis.
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Description of the School

Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include
demographic information about the students, staff, and community at large. What unique features and challenges are associated
with the community/communities the school serves?

Fortis Academy was opened in Ypsilanti, Michigan, in 2004 and is authorized by Bay Mills Community College. In the 2014-2015 school year,
enrollment at the school was 705 students in grades Y5K-8. Fortis Academy provides a college-bound approach to students at all grade
levels that focuses on the Common Core State Standards and the Michigan Grade Level Content Expectations.

In the 2014-2015 school year there was an increase in students who qualify for free or reduced lunch to 65.0%. The percentage of students
that are identified as English Language Learners also increased from previous years, to 11.0%. The percentage of students identified as
receiving Special Education services increased from previous years to 11.2%.

The demographics for Fortis Academy show great diversity. 55.7% of the student population is African American, 22.3% are Caucasian,
12.8% are Hispanic, 7.8% are Asian, 1.3% are American Indian, and the remainder are Native Hawaiian or Pacific Islander. The diversity of
the student population has helped to create a culture of academic excellence.
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School's Purpose

Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the
school embodies its purpose through its program offerings and expectations for students.

Vision Statement: To better educate more children

Mission Statement: Partnering with parents to inspire and form students to be virtuous leaders.
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Notable Achievements and Areas of Improvement

Describe the school's notable achievements and areas of improvement in the last three years. Additionally, describe areas for
improvement that the school is striving to achieve in the next three years.

Enrollment numbers increased while student mobility rates decreased. Fortis academy was above the state target for proficiency in social
studies. IEP students showed increases in proficiency in reading, math, writing, and social studies.

Staff training to successfully implement differentiated activities and effective workshop strategies has been provided in the 2015-2016 school
year, notably with Kagan Cooperative Learning Strategies and Aha! Process.
The implementation of interventions to support reading and math workshops in grades K-8 has increased student support. It has been
recognized that more opportunities for students to analyze data cross circularly by the review of interpreting data in charts and graphs in all
subject areas has the potential to increase student growth.
Increased use of My Sidewalks, iReady, and IXL this school year has been put into place to support student achievement in reading and
math. Technology to support student learning has also increased with the addition of Chromebooks and iPads.
There are several areas for improvement. The achievement gap between the bottom 30% of students and the top 30% of students widened
in all subject areas. The free lunch subgroups showed decreases in all state testing areas and in NWEA MAP testing proficiency.

The use of iReady, Reflex Math, Mt Sidewalks, and Ten Marks Math, along with the SIOP model for ELL should all continue to support
growth for student deficiencies. Teacher professional development sessions to improve instructional practices and teacher skills to create
and complete meaningful assessments should also continue. IReady should be added to help address math and reading deficits at an
individual student's instructional level.
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Additional Information

Provide any additional information you would like to share with the public and community that were not prompted in the previous
sections.

N/A
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Improvement Plan Stakeholder Involvement
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Introduction
The responses should be brief, descriptive, and appropriate for the specific section. It is recommended that the responses are written offline
and then transferred into the sections below.
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Improvement Planning Process
Improvement Planning Process

Describe the process used to engage a variety of stakeholders in the development of the institution's improvement plan. Include
information on how stakeholders were selected and informed of their roles, and how meetings were scheduled to accommodate
them.

-The school ensures that a variety of stakeholders are part of the development of the SIP. All stakeholders are encouraged to participate in
the school improvement process by attending SIP meetings both during the regular school day and in the evenings, as well as providing
feedback through written surveys. Roles of each stakeholder and the process are discussed in detail at the initial SIP meetings.

Describe the representations from stakeholder groups that participated in the development of the improvement plan and their
responsibilities in this process.

-Staff - A School Improvement-focused staff meeting is held in Feb/March. Staff discusses the comprehensive needs assessment data and
analyzes/evaluates improvement efforts to determine the focus for the following school year. Staff is formally surveyed during this time,
which ensures that they provide feedback on programs and professional development.
-Parents - A School Improvement-focused parent meeting is held in Feb/March. Parents are presented with comprehensive needs
assessment data for their analysis, and they provide feedback/evaluation on school programs via a formal survey.
-Board members - School improvement components are reviewed during the board meeting, to ensure that they have an opportunity to
evaluate programs and provide input for the following school year.
-Students do not participate on the planning team as the school serves students in grades K-8.

Explain how the final improvement plan was communicated to all stakeholders, and the method and frequency in which
stakeholders receive information on its progress.

-The final improvement plan is shared with staff, parents, and the Board each year in the spring during stakeholder meetings. Additionally,
the plan is reviewed at the beginning of each school year during stakeholder meetings with parents and staff. Then, the Committee meets
regularly throughout the school year to monitor and evaluate the plan and updates are shared on a regular basis.
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School Data Analysis
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Introduction
The School Data Analysis (SDA) is a diagnostic tool intended to facilitate rich and deep collaborative discussions among staff members
about school data. The SDA can serve as a guide to determine a school’s strengths and challenges as well as directions for improvement
based on an analysis of data and responses to a series of data - related questions in content areas. This data collection and analysis process
should include the identification of achievement gaps as well as reflections on possible causes for these gaps. This diagnostic represents the
various types of data that should be continuously collected, reviewed, analyzed and evaluated. Completion of the SDA is one piece of a
school’s comprehensive needs assessment process.
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Demographic Data
Demographic data is data that provides descriptive information about the school community. Examples may include enrollment, attendance,
grade levels, race/ethnicity, gender, students with disabilities, English learners, socio-economic status, graduation rate,
suspensions/expulsions, etc.

Student Demographic Data
1. In looking at the three year trend in student enrollment data, what challenges have been identified?

The total number of enrolled students increased from 688 in 2013-14 to 738 in 2015-16. There were more male students from 2013-2015,
however in the 15-16 year there were more female students than male. The percent of students who receive Free (55%) and Reduced (7%)
Lunch in 2013-14 increased slightly in 2014-15 to 58% and 9% respectively, and remained relatively the same in 2015-16. The percentage of
EL Students in 2013-14 (9%) increased to 10% in 2014-15 and to 14% in 2015-16. The percentage of IEP Students in 2013-14 (2%)
increased to 11% in 2014-15 to 10% in 2015-16.

Student Demographic Data
2. In looking at the three year trend in student attendance data, what challenges have been identified?

The Average Daily Attendance has increased as of 10/24/15, and has remained relatively constant at approximately 94.7% from 2012-13 to
2014-15.
In order for a child to continue on their trajectory to grade level or proficiency, attendance must be consistent.

Student Demographic Data
3. In looking at the three year trend in student behavior data (discipline referrals, suspensions and expulsions), what challenges
have been identified?

There was a significant increase of In School and Out of School Suspensions from 2013-14 to 2014-15, and a significant decrease of In
School and Out of School Suspensions from 2012-13 to 2013-14. The number of Referrals per Student decreased from 7.5 in 12-13 to 2.9 to
13-14, and has increased to 4.3 referrals per student in 2014-15. Male students receive more discipline that female students.

Student Demographic Data
4. What action(s) could be taken to address any identified challenges with student demographic data?

To address the challenge of new students entering the building below grade level, teachers will differentiate for the students in the classroom.
Once standardized testing is completed, students will be placed in the appropriate level of intervention groups.

Teachers, with the help of administration, can contact families when a pattern of absences is recognized (i.e. frequency or specific days).
Doing so can remind parents that consistency is pertinent to their child's academic success, particularly with the NHA education model. This
communication can also determine ways in which Fortis may be able assist families where needed: carpooling, transportation services, child
care etc.
SY 2015-2016
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Ensure that discipline is being issued consistently across grade levels. Hold parent events throughout the year to discuss expectations and
behavior reporting. We know that enrollment can effect discipline and classroom management, doing our very best to ensure that Fortis
families re-enroll can help ease discipline and write-ups (known expectations etc.).

Teacher/School Leader(s) Demographic Data
5. As you review the number of years of teaching and administrative experience of the school leader(s) in your building, what
impact might this have on student achievement?

-The years of teaching and administrative experience does impact student achievement. New leaders often struggle with providing their staff
with effective development and coaching. The leadership's PD plan is based on the administrators' needs as well as anticipated needs based
on experience.

Teacher/School Leader(s) Demographic Data
6. As you review the number of years of teaching experience of teachers in your building, what impact might this have on student
achievement?

-The years of teaching experience does impact student achievement. New teachers often struggle with classroom management. The school
plans PD events around teachers' needs as well as anticipated needs based on experience.

Teacher/School Leader(s) Demographic Data
7. As you review the total number of days for school leader absences and note how many were due to professional learning and /or
due to illness, what impact might this have on student achievement?

-Professional development is an important part of education and illness are unforeseen events. Absenteeism for either reason has a direct
impact on student achievement. It is critical for the school leader to have a constant presence in the building to support the staff, students,
and parents. Without this direct support, behavior issue arise and the effectiveness of instruction is impacted.

Teacher/School Leader(s) Demographic Data
8. As you review the total number of days for teacher absences due to professional learning and/or illness, what impact might this
have on student achievement?

-Professional development is an important part of education and illness are unforeseen events. Absenteeism for either reason has a direct
impact on student achievement. Having a teacher absent from their classroom disrupts the learning environment, pacing, and rigor. Typically
substitute teachers are used when a teacher is absent. The quality of these substitute teachers varies greatly and as a result, effective
instruction does not always occur when a teacher is absent, and that has a negative impact on student achievement.
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Teacher/School Leader(s) Demographic Data
9. What actions might be taken to address any identified challenges regarding teacher/school leader demographics?

The majority of teachers have 8 or fewer years of experience, with 14 (37%) teachers with three or fewer years of experience. The Teacher
Turnover Count has decreased from 11 in 2013-14 to 5 in 2014-15.
On a positive note, the number of total days absent due to illness decreased from 144 in 2013-14 to 138 in 2014-15, absence due to
professional development increased significantly in 2014-15 from 18 to 31. Staff will continue to educate parents on when to keep their
children home when they are ill, which will hopefully decrease the number of teacher absence days during the school year due to illness.
Fortis will provide professional development and instructional strategies to new, inexperienced teachers to help with classroom management
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Process Data
Process data is information about the practices and procedures schools use to plan, deliver and monitor curriculum, instruction and
assessment.

10. In reviewing the results of the School Systems Review or the Interim Self Assessment/Self Assessment, what
strands/standards/indicators stand out as strengths?

EdYES! Data report indicates Standard 1: Curriculum, is Fortis' current standard of highest strength.

11. In reviewing the results of the School Systems Review or the Interim Self Assessment/Self Assessment, what
strands/standards/indicators stand out as challenges?

Standard 3: Assessment, Indicator J: Student Involvement in the Assessment Process, Indicator T: Collective Responsibility of Standard 7:
Professional Learning Culture are both considered to be challenges and Indicator D: Effective Instructional Practices under Standard 2:
Instruction are Fortis' biggest challenges. These indicators are only partially implemented.

12. How might these challenges impact student achievement?

The school identified that its student involvement in the assessment process is only partially implemented. If students are not involved in the
assessment process, it is not known if they fully understand the criteria and expectations for demonstrating their learning, which would
subsequently impact student achievement. In addition, teacher struggles in the area of collective responsibility and professional learning
culture contribute to an environment that is not at full capacity for student learning and academic achievement.

13. What actions could be taken and incorporated into the School Improvement Plan to address these challenges from the School
Systems Review or the Interim Self Assessment/Self Assessment.

Fortis will continue to strive for all indicators to be fully implemented and to have sustained implementation. As Fortis's professional
development processes continue it is expected that student involvement in the assessment process will be improved. Using resources to
develop a coherent curriculum and effective instructional practices, using the SIP data to drive decision making, and creating a shared
leadership for learning will all assist with increasing student academic achievement. In addition, we are committed to providing differentiated
instruction to meet individual student needs.

14.How do you ensure that students with disabilities have access to the full array of intervention programs available i.e. Title I, Title
III, Section 31a, IDEA, credit recovery, extended learning opportunities?

- All qualified students, including students with disabilities, are provided access to supplemental intervention programs and supplemental
support from supplemental staff to increase academic achievement for all at risk students.
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15. Describe the Extended Learning Opportunities that are available for students and in what grades they are available?

After-school and Saturday tutoring will be offered for 2 hours a day by a tutor for 16 weeks.

16. What is the process for identifying students for Extended Learning Opportunities and how are parents notified of these
opportunities?

-Students are identified to participate in extended learning opportunities through student data reviews. The most academically at risk
students are prioritized for program participation. Extended learning opportunities are shared with students and parents through school
newsletters, parent letters, and student invitations to participate in extended learning opportunities, parent meetings, and teacher- parent
conferences.

17. What evidence do you have to indicate the extent to which the state content standards are being implemented with fidelity i.e.
horizontal and vertical alignment, in all content courses and grade levels?

-Evidence of implementation of Common Core State Standards will come in multiple Common Core State Standards will be loaded in every
teacher's gradebook. These standards will be reported out to parents and students in progress reports and report cards. Professional
Development for teachers in the summer and fall will be entail a deep dive into the Common Core standards. Furthermore, assessment
evidence will also aligned to the Common Core Standards from classroom assessments and NWEA assessment reports.

18. How does your school use health survey/screener results (i.e. MIPHY) to improve student learning? Answer only if you
completed a health survey/ screener.

N/A
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Achievement/Outcome Data
Achievement/outcome data tell us what students have learned. These include classroom-level, benchmark, interim and formative
assessment data as well as summative data such as standardized test scores from annual district and state assessments. If the school
completed the Student Performance Diagnostic for the AdvancED External Review, please insert ‘See Student Performance Diagnostic’ in
each text box.

19a. Reading- Strengths

Data is not comparable to previous years. No specific strengths can be drawn without relevant data.

19b. Reading- Challenges

Reading state test data had declined by two percent from 2012-2013 to 2013-14, however in 2014-15 the state switched to ELA in place of
Reading and Writing. Because of this switch, previous years' data is not comparable.

19c. Reading- Trends

Data is not comparable to previous years. No specific trends can be drawn without relevant data.

19d. Reading- Summary

Summarize how these challenges will be addressed in your School Improvement Plan. Indicate Not Applicable (NA) if there is no
challenge or this challenge will not be addressed at this time in the School Improvement Plan. Indicate the relevance or impact on
tiered instruction if appropriate.
SY 2015-2016
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Data is not comparable to previous years. No specific summaries or conclusions can be drawn without relevant data.

20a. Writing- Strengths

Writing state test data has improved by four percent in 2013-14 from 2012-2013, however in 2014-15 the state switched to ELA in place of
Reading and Writing. Because of this switch, previous years' data is not comparable.

20b. Writing- Challenges

Data is not comparable to previous years. No specific challenges can be drawn without relevant data.

20c. Writing- Trends

Data is not comparable to previous years. No specific trends can be drawn without relevant data.

20d. Writing- Summary

Summarize how these challenges will be addressed in your School Improvement Plan. Indicate Not Applicable (NA) if there is no
challenge or this challenge will not be addressed at this time in the School Improvement Plan. Indicate the relevance or impact on
tiered instruction if appropriate.

Fortis will work to better implement intervention tools in order to supplement and strengthen students' understanding of curriculum.

21a. Math- Strengths
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Math state test proficiency rates improved from 2012-13 to 2013-14 by 5%, with eighth and fifth grade experiencing the largest
improvements. Third grade experienced increases in proficiency from 2013-14 to 2014-15 from 43% to 51%.

21b. Math- Challenges

Although most grades experienced increases in proficiency from 2012-13 to 2013-14, third grade was the only grade that improved from
2013-14 to 2014-15. Fifth and eighth grades had the largest fluctuations, improving by 10% and 17% from 2012-13 to 2013-14 and both
dropping 14% from 2013-14 to 2014-15.

21c. Math- Trends

Fluctuations across the board make it difficult to identify substantial trends in Math proficiency. Sixth grade has experienced decreases from
both 2012-13 to 2013-14 and 2013-14 to 2014-15.

21d. Math- Summary

Summarize how these challenges will be addressed in your School Improvement Plan. Indicate Not Applicable (NA) if there is no
challenge or this challenge will not be addressed at this time in the School Improvement Plan. Indicate the relevance or impact on
tiered instruction if appropriate.

All grades except sixth have experienced fluctuations in proficiency for three years in a row. Fortis will work to better implement intervention
tools in order to supplement and strengthen students' understanding of curriculum.

22a. Science- Strengths

There was a 19% proficiency increase from 2012-13 to 2013-14, going from 5% to 21%.
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22b. Science- Challenges

Data collected in 2013-14 and 2014-15 are different, therefore no comparison can be made from 2013-14 to 2014-15.

22c. Science- Trends

Inconsistent data was collected and therefore trends are unable to be identified.

22d. Science- Summary

Summarize how these challenges will be addressed in your School Improvement Plan. Indicate Not Applicable (NA) if there is no
challenge or this challenge will not be addressed at this time in the School Improvement Plan. Indicate the relevance or impact on
tiered instruction if appropriate.

Although improvements in proficiency were made from 2012-13 to 2013-14, rates remain low, Fortis will work to better implement intervention
tools in order to supplement and strengthen students' understanding of curriculum.

23a. Social Studies- Strengths

Data collected in 2013-14 and 2014-15 are different, therefore no comparison can be made from 2013-14 to 2014-15.

23b. Social Studies- Challenges

Social studies proficiency declined from 2012-13 to 2013-14, going from 37% to 22% for sixth grade.

23c. Social Studies- Trends

Inconsistent data was collected and therefore trends are unable to be identified.

23d. Social Studies- Summary

Summarize how these challenges will be addressed in your School Improvement Plan. Indicate Not Applicable (NA) if there is no
challenge or this challenge will not be addressed at this time in the School Improvement Plan. Indicate the relevance or impact on
tiered instruction if appropriate.

Fortis will work to better implement intervention tools in order to supplement and strengthen students' understanding of curriculum.
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Perception Data
Perception data is information collected that reflects the opinions and views of stakeholders. If the school completed the Stakeholder
Feedback Diagnostic for the AdvancED External Review, please insert ‘See Stakeholder Feedback Diagnostic’ in each text box for survey
feedback already collected from students, parents and staff.

24a. Student Perception Data

Which area(s) indicate the overall highest level of satisfaction among students?

N/A

24b. Student Perception Data

Which area(s) indicate the overall lowest level of satisfaction among students?

N/A

24c. Student Perception Data

What actions will be taken to improve student satisfaction in the lowest area(s)?

N/A

25a. Parent/Guardian Perception Data

What area(s) indicate the overall highest level of satisfaction among parents/guardians?

The majority of data from 2013-14 demonstrates increasing parent satisfaction, with most significant improvement in the area of Delivers
Moral Guidance (7% increase), Likelihood to Recommend School (5% increase), and Likelihood to Enroll Next Year (5% increase).

25b. Parent/Guardian Perception Data

What area(s) indicate the overall lowest level of satisfaction among parents/guardians?

The majority of data from 2014-15 demonstrates decreasing parent satisfaction, with the most significant decline in the areas of Satisfaction
with Child's Progress (9% decrease), Likelihood to Enroll Next Year (8% decrease), and Likelihood to Recommend School (8% decrease).
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25c.Parent/Guardian Perception Data

What actions will be taken to improve parent/guardian satisfaction in the lowest area(s)?

More information on the curriculum and how students are performing in the classroom was given to parents for the 2015-2016 school year.
Use of the school wide behavior management system and the strategies listed in it have assisted in decreasing behavior incidents in the
classrooms.

26a.Teacher/Staff Perception Data

What area(s) indicate the overall highest level of satisfaction among teachers/staff?

The majority of areas in 2013-14 demonstrate increasing staff satisfaction, with the most significant improvements in the areas of Would
Recommend NHA Education (14% increase) and Principal is Committed to School (15% increase).

26b.Teacher/Staff Perception Data

What area(s) indicate the overall lowest level of satisfaction among teachers/staff?

The majority of the data in 2014-15 demonstrate decreasing staff satisfaction, with the most significant decline in the areas of Would
Recommend NHA Education (47% decrease), and Students and Staff Feel Safe (27% decrease).

26c.Teacher/Staff Perception Data

What actions will be taken to improve teacher/staff satisfaction in the lowest area(s)?

A few possible causes for the downward trend in staff satisfaction can be identified. First, behavior incidents were higher in the 2014-2015
school year. This likely affected many areas of the survey (Students and Staff Feel Safe, Tell Others Positive Things About NHA, Moral in the
School is High). In addition to this, the timing of the spring survey is a possible reason for the downward trend. When the survey was
completed, one dean was out on maternity leave without replacement. M-STEP, NWEA, and Common Assessments were also taking place
at this time impacting scheduling and instructional time. Efforts will be made to provide effective training and professional development that
intend to enhance teacher and staff abilities to respond to negative student behavior affectively contributing to satisfaction and lowered
frustration levels.

27a.Stakeholder/Community Perception Data

What area(s) indicate the overall highest level of satisfaction among stakholders/community?

Stakeholder survey process is in process. The results will be reviewed and analyzed when available.
SY 2015-2016
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27b.Stakeholder/Community Perception Data

What area(s) indicate the overall lowest level of satisfaction among stakeholders/community?

Stakeholder survey process is in process. The results will be reviewed and analyzed when available.

27c.Stakeholder/Community Perception Data

What actions will be taken to improve the level of stakeholder/community satisfaction in the lowest area(s)?

Stakeholder survey process is in process. The results will be reviewed and analyzed when available.
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Summary

28a. Summary

Briefly summarize the strengths and challenges identified in the four kinds of data-demographic, process, achievement/outcomes
and perception.

There was a significant increase of In School and Out of School Suspensions from 2013-14 to 2014-15, and a significant decrease of In
School and Out of School Suspensions from 2012-13 to 2013-14. The number of Referrals per Student decreased from 7.5 in 12-13 to 2.9 to
13-14, and has increased to 4.3 referrals per student in 2014-15. Male students receive more discipline that female students.

EdYES! Data report indicates Standard 1: Curriculum, is Fortis' current standard of highest strength.
Standard 3: Assessment, Indicator J: Student Involvement in the Assessment Process, Indicator T: Collective Responsibility of Standard 7:
Professional Learning Culture are both considered to be challenges and Indicator D: Effective Instructional Practices under Standard 2:
Instruction are Fortis' biggest challenges. These indicators are only partially implemented.

Math state test proficiency rates improved from 2012-13 to 2013-14 by 5%, with eighth and fifth grade experiencing the largest
improvements. Third grade experienced increases in proficiency from 2013-14 to 2014-15 from 43% to 51%. Sixth grade has experienced
decreases from both 2012-13 to 2013-14 and 2013-14 to 2014-15.Fluctuations across the board make it difficult to identify substantial trends
in any academic proficiency areas. In addition, changes were made to both grades being tested and tests instituted, making conclusive data
assumptions impossible.

The majority of data from 2013-14 demonstrates increases in both parent and teacher satisfaction, however majority of data from 2014-15
demonstrates decreases in both parent and teacher satisfaction. A clear identification of need is in the area of student and staff safety
perceptions.

28b. Summary

How might the challenges identified in the demographic, process and perception data impact student achievement?

We know that enrollment can effect discipline and classroom management, doing our very best to ensure that Fortis families re-enroll can
help ease discipline and write-ups (known expectations etc.).

The school identified that its student involvement in the assessment process is only partially implemented. If students are not involved in the
assessment process, it is not known if they fully understand the criteria and expectations for demonstrating their learning, which would
subsequently impact student achievement. In addition, teacher struggles in the area of collective responsibility and professional learning
culture contribute to an environment that is not at full capacity for student learning and academic achievement.

Fortis recognizes that any inconsistency in instruction and classroom atmosphere contributes to both academic achievement and behavior.
Fortis will work to better implement intervention tools in order to supplement and strengthen students' understanding of curriculum and
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decrease classroom disruption.

Classroom time spent on behavior modification and intervention negatively impacts both the amount of time spent on instruction and the level
of concentration and opportunity for academic achievement and growth. In addition, students removed from classroom, are unable to benefit
from daily instructional opportunities and peer support and interactions that enhance academic achievement.

28c. Summary

How will these challenges be addressed in the School Improvement Plan's Goals, Measurable Objectives, Strategies and Activities
for the upcoming year? For Priority Schools, which of these high need areas will inform the Big Ideas and the Reform/Redesign
Plan?

The School will prioritize their schoolwide goals to address these identified challenges.

SY 2015-2016
© 2016 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.

Page 27

Single Building District Improvement Plan
Fortis Academy

Single Building District Additional Requirements
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Introduction
This diagnostic tool contains certification requirements for single building districts. All single building districts must complete this diagnostic.
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Single Building District Additional Requirements Diagnostic

Label
1.

Assurance
Response
Literacy and math are tested annually in grades Yes
1-5.

Comment

Label
2.

Assurance
Response
Our school published a fully compliant annual
Yes
report. (The Annual Education Report (AER)
satisfies this.) If yes, please provide a link to the
report in the box below.

Comment
Attachment
https://www.nhaschools.com/sch
ools/fortis/Lists/School%20Operat
ions%20Documents/Fortis%20Ac
ademy%20Annual%20Education
%20Report%20201516%20FINAL.pdf

Label
3.

Assurance
Response
Our school has the 8th grade parent approved Yes
Educational Development Plans (EDPs) on file.

Comment

Attachment

Label
4.

Assurance
Our school reviews and annually updates the
EDPs to ensure academic course work
alignment.

Response
Yes

Comment

Attachment

Label
5.

Assurance
Response
The institution complies with all federal laws
Yes
and regulations prohibiting discrimination and
with all requirements and regulations of the
U.S. Department of Education. It is the policy of
this institution that no person on the basis of
race, color, religion, national origin or ancestry,
age, gender, height, weight, marital status or
disability shall be subjected to discrimination in
any program, service or activity for which the
institution is responsible, or for which it receives
financial assistance from the U.S. Department
of Education.
References: Title VI of the Civil Rights Act of
1964, Section 504 of the Rehabilitation Act of
1973, The Age Discrimination Act of 1975, The
Americans with Disabilities Act of 1990, ElliottLarsen prohibits discrimination against religion.

Comment

Attachment

Label
6.

Assurance
The institution has designated an employee to
coordinate efforts to comply with and carry out
non-discrimination responsibilities. If yes, list
the name, position, address and telephone
number of the employee in the comment field.

Comment
Attachment
Member of Employee Relations ,
Attn: Employee Relations, 3850
Broadmoor Avenue, Suite 201,
Grand Rapids, MI 49512, 616222-1700

Response
Yes
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Label
7.

Assurance
Response
The institution has a School-Parent Involvement Yes
Plan (that addresses Section 1118 activities)
that is aligned to the District's Board Policy. If
yes, please attach the School-Parent
Involvement Plan below.

Comment
Attached Fortis 2016-17 Parent
Involvement Plan

Attachment
Fortis - 2016-17
Parent Involvement
Plan

Label
8.

Assurance
Response
The institution has a School-Parent Compact. If Yes
yes, please attach the School-Parent Compact
below.

Comment
NEED FROM HANDBOOK

Attachment

Label
9.

Assurance
The School has additional information
necessary to support your improvement plan.

Response
Yes

Comment

Attachment

Label
10.

Assurance
The School Improvement Team reviews the
CIMS data.

Response
Yes

Comment

Attachment

Label
11.

Assurance
Response
CIMS data is used to prepare our Improvement Yes
Plan.

Comment

Attachment

Label
12.

Assurance
Response
The District Technology Protection Measure
Yes
blocks or filters adult and student internet
access to inappropriate materials (visual
depictions that are obscene, child pornography,
or harmful to minors).

Comment

Attachment

Label
13.

Assurance
The district has a process to monitor adult and
student use of the internet.

Response
Yes

Comment

Attachment

Label
14.

Assurance
The district has an Internet Safety Policy in
place.

Response
Yes

Comment

Attachment

Label
15.

Assurance
The Internet Safety Policy meets the
requirements as outlined in the state
Technology Planning and CIPA requirements.

Response
Yes

Comment

Attachment
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Label
16.

Assurance
The district has a process to provide public
notice and hearings about the Internet Safety
Policy.

Response
Yes

Comment

Attachment

Label
17.

Assurance
The district uses school-wide assessments to
determine the telecommunication services and
hardware support that are needed to support
teaching and learning in all schools.

Response
Yes

Comment

Attachment

Label
18.

Assurance
Response
The district uses the school-wide assessment
Yes
data to identify the needs of the schools in the
following areas: infrastructure (wiring, internet
connections T1, etc.) in all classrooms, in all
labs, in all media centers, in the main office, in
counseling offices, in support staff offices;
hardware; software; professional development.
If "yes", specify the needs in the comments
section.

Comment
See state-approved technology
plan on file.

Attachment

Label
19.

Assurance
Response
The district has identified specific actions that
Yes
promote curriculum and teaching strategies to
effectively integrate technology. If "yes", specify
the actions in the comments section.

Comment
See state-approved technology
plan on file.

Attachment

Label
20.

Assurance
The district adjusts its curriculum to include
technology literacy for all students.

Comment

Attachment

Label
21.

Assurance
Response
The district adjusts its instructional program to Yes
promote technology literacy. If "yes", specify the
adjustments in the comments section.

Comment
See state-approved technology
plan on file.

Attachment

Response
Yes
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Label
22.

Assurance
Response
The institution complies with all federal laws
Yes
and regulations prohibiting discrimination and
with all requirements and regulations of the
U.S. Department of Education. It is the policy of
this institution that no person on the basis of
race, color, religion, national origin or ancestry,
age, gender, height, weight, marital status or
disability shall be subjected to discrimination in
any program, service or activity for which the
institution is responsible, or for which it receives
financial assistance from the U.S. Department
of Education.

Comment

Label
23.

Assurance
The institution has designated an employee to
coordinate efforts to comply with and carry out
non-discrimination responsibilities. If yes, list
the name, position, address and telephone
number of the employee in the comment field.

Response
Yes

Comment
Attachment
Member of Employee Relations ,
Attn: Employee Relations, 3850
Broadmoor Avenue, Suite 201,
Grand Rapids, MI 49512, 616222-1700

Label
24.

Assurance
The District has a District Board Policy that is
related to Parent Involvement.

Response
Yes

Comment

Attachment

Label
25.

Assurance
The District has additional information
necessary to support your improvement plan.

Response
Yes

Comment

Attachment
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Title I Schoolwide Diagnostic
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Introduction
This diagnostic tool is aligned to requirements for Title I Schoolwide schools. As described in sections 1111(b)(1), 1114 (b)(1)(A) and 1309(2)
of the Elementary and Secondary Education Act (ESEA), the Comprehensive Needs Assessment (CNA) requirement is met by completing a
School Data Analysis (SDA) and School Process Profile (SPP). The Comprehensive Needs Assessment must be completed prior to creating
a new plan or annually updating an existing school improvement plan. Use the results of the Comprehensive Needs Assessment to develop
Goals/Objectives/Strategies and Activities. Ensure that the Comprehensive Needs Assessment addresses all four types of data: student
achievement data, school programs/process data, perceptions data (must include teachers and parents; student data is encouraged), and
demographic data. The Comprehensive Needs Assessment must also take into account the needs of migratory children as defined in Title I,
Part C, Section 1309(2).
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Component 1: Comprehensive Needs Assessment

1. How was the comprehensive needs assessment process conducted?

-A formal comprehensive needs assessment is completed by the School Improvement Committee at least annually. It includes a review of a
variety of data from the following categories:
1. Student achievement data, including State test data, NWEA data, and local and formative assessment data (including subgroup analysis)
2. Demographic data, including student demographics by subgroup, student enrollment information, teacher demographics (including years
of experience), Highly Qualified teacher and paraprofessional information, student attendance and discipline information, etc.
3. Programs and process data, including curriculum alignment assessments, School Quality Review findings (if appropriate), MI-SAAS, etc.
4. Perceptions data, including staff survey results, parent survey results, perception information from community members, etc. This data is
analyzed and discussed by the School Improvement Team. Results of the analysis determine the school's focus areas, and the following
stakeholders are given an opportunity to provide feedback:
i.Staff - A School Improvement-focused staff meeting is held in Feb/March. Staff discusses the comprehensive needs assessment data and
analyzes/evaluates improvement efforts to determine the focus for the following school year. Staff is formally surveyed during this time,
which ensures that they provide feedback on programs and professional development.
ii.Parents - A School Improvement-focused parent meeting is held in Feb/March. Parents are presented with comprehensive needs
assessment data for their analysis, and they provide feedback/evaluation on school programs via a formal survey.
iii.Board members - School improvement components are reviewed during the board meeting, to ensure that they have an opportunity to
evaluate programs and provide input for the following school year.
-The comprehensive needs assessment data was used to develop Title I, Title II, and Section 31a programs and services. The program and
services are outlined in detail in the goals sections as well as in the schoolwide reform strategies.

2. What were the results of the comprehensive needs assessment process? What information was concluded as a result of
analyzing perception, student achievement, school programs/process, and demographic data?

-Demographic Data reviewed: Enrollment, Mobility, Attendance, Discipline, Teacher Experience, Teacher and Leadership Absences,
Teacher Turnover
i.Results There was a significant increase of In School and Out of School Suspensions from 2013-14 to 2014-15. Although male students receive
more discipline than female students, there was a 138% increase in female discipline from 2013-14 to 2014-15 and only 40% increase in
male discipline during that same period. Some grades experience significantly more or less disciplines than others.

ii.Conclusions We know that enrollment can effect discipline and classroom management, doing our very best to ensure that Fortis families re-enroll can
help ease discipline and write-ups (known expectations etc.). Fortis will also work to ensure that discipline is being issued consistently
across grade levels. Hold parent events throughout the year to discuss expectations and behavior reporting. Deans will meet to discuss
what, if any, situations are handled differently among grade levels.

-Perception Data reviewed: Voice of the Parent - an annual parent survey and Employee Loyalty Survey - an annual staff survey
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i.ResultsMajority of data from 2014-15 demonstrates decreases in both parent and teacher satisfaction. One area of need is in the area of student
and staff safety perceptions. The majority of the data in 2014-15 demonstrate decreasing staff satisfaction, with the most significant decline in
the areas of Would Recommend NHA Education (47% decrease), and Students and Staff Feel Safe (27% decrease). The majority of data
from 2014-15 demonstrates decreasing parent satisfaction, with the most significant decline in the areas of Satisfaction with Child's Progress
(9% decrease), and "Discipline is Effective" measuring lowest in satisfaction at 44%.

ii.Conclusions Classroom time spent on behavior modification and intervention negatively impacts both the amount of time spent on instruction and the level
of concentration and opportunity for academic achievement and growth. Fortis recognizes that any inconsistency in instruction and
classroom atmosphere contributes to both academic achievement and behavior. Fortis will work to better implement intervention tools in
order to supplement and strengthen students' understanding of curriculum and decrease classroom disruption.

Student Achievement Data reviewed: MEAP and NWEA PGA/MAP assessment data
iii.ResultsThe population of ELs at Fortis Academy has been increasing over the years. In the 2015-16 school year, there are 112 ELs in the EL
program. There has also been an increasing number of immigrant students (currently 13).Based on NWEA data, the EL population is
showing a higher rate of growth than the general school population, but is not achieving proficiency at the same rate as the general school
population.
iv.Conclusions The gap is increasing for EL students in Social Studies. Social Studies is a language based content area. Students not proficient in English
likely will experience challenges achieving proficiency in Social Studies. The school as a whole supports ELs in content areas using
research based methodologies (SIOP). We will increase the use of 'iReady' for 3rd-8th grade students. We will utilize NewsELA to tie social
studies and math concepts into reading.

-Program and Process Data reviewed:
i.ResultsEdYES! Data report indicates Standard 1: Curriculum, is Fortis' current standard of highest strength.

ii.Conclusions To safeguard continued success, Fortis will continue to develop and retain staff members such as teachers and paraprofessionals. To ensure
College Readiness, Fortis Academy will implement Reflex Math and 10 Marks Math (5th-8th grade). Professional Development will be
provided so that teachers and staff are able to use the curricular tools effectively maximize their efficacy.

3. How are the school goals connected to priority needs and the needs assessment process? It is clear that a detailed analysis of
multiple types of data was conducted to select the goals.

-Goals were developed using the Comprehensive Needs Assessment, which includes extensive demographic, student, teacher, parent
perception, staff perception, MEAP, NWEA, programs and process, and formative assessment data.
-Math Goal:
-All students demonstrate proficiency in Math.
-Math Objective:
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The free lunch subgroup will increase the percent meeting typical growth by 8% in Math as measured by Fall to Spring scores on the NWEA
MAP by June 30, 2017.
Reading Goal:
All students demonstrate proficiency in Reading.
Reading Objective:
The free lunch subgroup will increase the percent meeting typical growth by 4% in Reading as measured by Fall to Spring scores on the
NWEA MAP by June 30, 2017.
-Science Goal:
All students demonstrate proficiency in Science.
-Science Objective:
The economically disadvantaged subgroup will increase 6% of students in the Advanced and Proficient score ranges in Science as
measured by MSTEP (or equivalent state test) by June 30, 2017.
-Social Studies Goal:
All students demonstrate proficiency in Social Studies.
-Social Studies Objective:
The economically disadvantaged subgroup will increase 5% of students in the Advanced and Proficient score ranges in Social Studies as
measured by MSTEP (or equivalent state test) by June 30, 2017.

4. How do the goals address the needs of the whole school population? How is special recognition paid to meeting the needs of
children who are disadvantaged?

-The school population experiences academic and organizational improvements as at-risk student achievement increases. All of the school's
goals address the needs of the whole school population by setting high proficiency expectations for all student. Strategies for supporting all
students are outlined in the Comprehensive Needs Assessment, goals section, and Schoolwide Reform component. The school has
implemented activities to ensure that students who experience difficulty mastering standards are provided with effective and timely additional
assistance.

Additionally, the school has developed measures to ensure that students' difficulties are identified on a timely basis in order to provide
teacher and school leadership with sufficient information on which to base effective assistance. Teachers utilize the formative assessment
process to meet the varied learning needs of students. The school uses differentiated instruction by implementing regularly scheduled
workshop sessions and flexible groupings in order to meet each student's individual learning needs.

Supplemental intervention services are provided to students that are having difficulty mastering State academic achievement standards
through differentiation in the classroom. If the school has student that are identified as neglected or delinquent, they will use the
Comprehensive Needs Assessment data to develop neglected programs and services.
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Component 2: Schoolwide Reform Strategies

1. Describe the strategies in the schoolwide plan which focus on helping ALL students reach the State's standards.

The school's educational program is grounded in the principles of Effective Schools Research, which was originally developed by Ronald R.
Edmonds, who served on the faculties of Harvard University and Michigan State University. Effective Schools Research recommends
research-based school attributes that are associated with quantifiably improved student learning. By definition, an "Effective School" is one in
which all children obtain at least the essential knowledge, concepts, and skills needed to be successful at the next higher level. Within the
Effective School, there are seven unique characteristics that correlate with school effectiveness. This school has adopted these
characteristics as part of its promise to deliver a high-quality educational option for parents of the community. These seven characteristics
are as follows: clear school mission, high expectations for success, instructional leadership, frequent monitoring of student progress,
opportunities to learn, safe and orderly environment, and strong home-school relations.

In addition to adopting these characteristics of Effective Schools Research, the educational program includes a "Back to Basics" approach, a
longer school day, structured discipline, and a moral focus component of the curriculum based on the Greek cardinal virtues. The educational
program utilizes a curriculum that is scientifically research-based, aligned with State standards, and designed to ensure college opportunity
for each child that the academy serves.

While Effective Schools Research serves as the foundation of the educational program, it has adopted a number of school wide reform
strategies to ensure that it provides opportunities for all children to meet the State's proficient and advanced levels of student academic
achievement, uses effective methods and instructional strategies that are based on scientifically-based research, and addresses the needs of
all children in the school, but particularly the needs of low-achieving children and those at risk of not meeting the State student academic
achievement standards.

One research-based schoolwide reform strategy that has been adopted is the utilization of a master schedule that provides teachers with
opportunities to differentiate instruction in order to meet the varied learning needs of students. The school uses differentiated instruction
through implementing regularly-scheduled workshop sessions and flexible grouping in order to meet each student's individual learning needs.
As such, the school differentiates instruction in order to address the needs of all children in the school--particularly those at risk of not
meeting challenging State standards.

By implementing differentiated instruction as a schoolwide strategy, it allows teachers to use a variety of teaching strategies to connect with
each student's unique learning style. By incorporating multiple methods and supplemental support, teachers are able to provide access for all
students to the general education curriculum. This also allows for enrichment activities for students who have mastered the content
standards and are performing at a higher level. Teachers differentiate instruction by incorporating a variety of teaching strategies including
direct instruction (traditional whole group instruction), inquiry-based learning (independent student investigation), cooperative learning (small
teams of students working together), and information processing (memorization, reciprocal teaching, webbing, graphic organizing, etc.)
Additionally, teachers differentiate instruction by providing students with supplemental curricula materials, utilizing computer programs,
having supplemental grant-funded staff reviewing learning objectives that were previously introduced and taught by the regular classroom
teacher. By using these multiple strategies, teachers are able to meet the needs of students'' various learning styles.

Grade level and department meetings focus on differentiation strategies which teachers plan, implement, evaluate and share with the
instructional team to ensure students are receiving the most effective instruction. School leadership supports differentiated instruction by
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including additional professional development opportunities for teachers through conferences, workshops, and team meetings.

Another research-based schoolwide reform strategy that has been adopted is the development of what Richard DuFour calls a Professional
Learning Community. The school has adjusted its class and teacher schedules to ensure that grade-level teachers share a common planning
time in which each member of the instructional team participates in dialogue about student learning and develops strategies to improve both
teaching and learning.

The focus on student learning drives discussions in which teachers examine how students learn and where learning gaps are for each of
their students. Through these discussions teachers are better able to understand the whole student and not just their achievement in a
certain content area.

In addition to utilizing differentiated instruction and implementing professional learning communities, the school has also adopted a system
that ensures that teachers and students can establish and communicate student learning goals and track student progress through the
formative assessment process. The school believes it is imperative to identify student learning goals, or educational objectives, so that
teachers and students can gauge learning with respect to those goals and celebrate student success as they make progress toward mastery.
Importantly, because the school is utilizing specific student learning goals--which align with the State's Grade Level Content Expectations-teachers can effectively provide feedback on student learning through the use of formative assessment. Since teachers have wellestablished student learning goals, they are able to utilize the formative assessment process to track student learning, gauge progress
toward mastery, adjust instruction accordingly, and celebrate student success as it relates to learning. Indeed, the employment of these
research-based strategies ensures that all students are given the opportunity to learn and succeed.

Finally, the school has adopted as a schoolwide reform strategy the delivery of additional opportunities to learn for students who need to
increase their background knowledge. Where students do not have background knowledge sufficient to ensure academic success, the school
works to provide increased opportunities for students to enhance their background knowledge so that their learning can be accelerated; such
opportunities may include tutoring, mentoring, vocabulary instruction, and other interventions that ensure students have increased time to
learn the knowledge and skills they need to be academically successful.

The needs assessment reveals that students as a whole are struggling in the content areas of Science and Math. It is a priority to bring all
students up to grade level and surpass all state targets of performance. The school will use the strategies outlined above to address the
needs of all students and will utilize staff and supplemental programs to provide additional support to the students who need it most. Please
see the schoolwide goals which are aligned to the Comprehensive Needs Assessments and specifically target struggling students and
specific content standards.

The school's foundation of Effective Schools Research, coupled with these comprehensive schoolwide reform strategies, is the means by
which it ensures that all children are academically successful. Indeed, these strategies enable the school to provide opportunities for all
students to progress toward and demonstrate proficiency, and to also ensure college opportunity for each student.

2. Describe how the research-based methods and strategies in the schoolwide plan increase the quality and quantity of instruction
(which accelerates and enriches the curriculum).

The researched-based methods and strategies in the schoolwide plan that increase the quality and quantity of instruction include
supplemental instructional support through push-in and pull-out paraprofessionals. These staff members increase the quantity of instruction
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for the most below grade level students by providing supplemental support through small group and/or one-on-one support. Additionally, the
school will build student background knowledge and increase academic vocabulary by providing after-school-tutoring, summer learning
programs and enriching supplemental print and online materials. These strategies can be found in the goals section.

Classroom teachers are a key part of the school's research-based Response to Intervention program as well, and they provide differentiated
instruction for all students during workshop time which is regularly scheduled each day. Teachers increase the quality of instruction by
ensuing that they are reaching students at their level rather than only providing whole group instruction.

Research-based professional development is also offered to improve instruction quality and the overall educational programing. Professional
development strategies can be found under each goal.

3. Describe how the research-based reform strategies in the schoolwide plan align with the findings of the comprehensive needs
assessment.

-All research-based methods and strategies in the schoolwide plan align with the findings of the Comprehensive Needs Assessment. This
includes supplemental grant-funded staff and classroom teachers since all instructional staff are focused on ensuring that the identified gaps
in the needs assessment are addressed.

In addition to the staff and a research-based core curriculum, the school utilizes supplemental intervention materials with academically
struggling students during in school time to assist instructional staff with differentiating instruction in all content areas to support each goal.

Supplemental performance-based bonuses will be awarded to high performing staff that are positively impacting the performance of students
in the school including improving student proficiency in core content areas.

Another research-based strategy that aligns with the findings of the needs assessment is the series of research-based professional
development opportunities geared toward ensuring staff learn how to improve teaching effectiveness.

Lastly, out of school time programs ensure that students receive additional academic support to increase instructional time and to address
the areas of concerns outlined in the needs assessment.

Supplemental instructional and non-instructional positions, out of school time, professional development, supplemental supplies and
materials, financial incentives, and technology all align with the needs assessment.

4. Describe the strategies in the schoolwide plan which provide a level of INTERVENTIONS for students who need the most
instructional support in all major subgroups participating in the schoolwide program.

-The school provides differentiated support for all students. Within the classroom, teachers provide the first level of interventions, ensuring
that all students revive instruction based on their varying needs. In additional to this support, supplemental grant-funded staff serve
academically struggling students in all grades as part of the school's research-based intervention program as outlined above. Supplemental
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staff increased the quantity of instruction for students and major subgroups who need the most instructional support. Supplemental staff
support be found under each goal.

5. Describe how the school determines if these needs of students are being met.

-Teachers have significant input into school-based academic assessments. Each grade level has shared planning time and is expected to
spend time each week reviewing student needs, developing instructional strategies to address those needs, and assessment to ensure
needs are met. Additionally, teachers choose to implement, as appropriate, tests and assessment that measure student performance with
respect to the school's curriculum. The school uses MEAP and NWEA proficiency scores to determining which students to refer to the
intervention program. Through the formative assessment process and progress monitoring teachers work collaboratively to identify student's
learning progress. When students have mastered content (as measured by progress monitoring tolls, MEAP, and NWEA) they are moved out
of the intervention program and are continued to be monitored through regular meetings between intervention and general education staff.
Students who continue to show learning gaps (as measured by progress monitoring tools, MEAP, and NWEA) remain in the program and
offered additional support time.
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Component 3: Instruction by Highly Qualified Staff

Label

Assurance
1. Do all of the instructional paraprofessionals
meet the NCLB requirements for highly
qualified? Provide an assurance statement. If
no, what is the number that is not highly
qualified and what is being done to address
this?
NOTE: A schoolwide program must have all
highly qualified instructional staff.

Response
Yes

Label

Assurance
Response
2. Do all of the teachers meet the NCLB
Yes
requirements for highly qualified? Provide an
assurance statement. If no, what is the number
that is not highly qualified and what is being
done to address this?
NOTE: A schoolwide program must have all
highly qualified instructional staff.

Comment
The school is compliant with the
100% paraprofessional
requirement and assures
compliance with Section 1119 of
the No Child Left Behind Act of
2001.

Attachment

Comment
Attachment
The school is compliant with the
100% teacher requirement and
assures compliance with Section
1119 of the No Child Left Behind
Act of 2001.
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Component 4: Strategies to Attract Highly Qualified Teachers

1. What is the school's teacher turnover rate for this school year?

For the 2014-15 school year, teacher turnover rate was 13%.

2. What is the experience level of key teaching and learning personnel?

For the 2014-15 school year, 76% of teachers had 8 or less years of teaching experience. Almost one half of those had 3 or less years.
Seven of 38 teachers had nine or more years of experience and two had over 15 years of experience.

3. Describe the specific initiatives the SCHOOL has implemented to attract and retain high quality teachers regardless of the
turnover rate.

-The school holds as a top priority the recruiting, hiring, and retaining of high quality, highly qualified, and fully licensed teachers to serve its
students. Efforts made by the school and its management partner, National Heritage Academies include the following:
- Establishing close relationships with local universities and colleges with teacher education programs.
-Advertising positions through online college postings, the National Heritage Academies website, and a weekly internal job newsletter that is
sent out to all school and NHA employees.
-Offering a competitive salary and benefits package, including fifty percent (50%) reimbursement benefit for continuing education.
-Providing a comprehensive orientation, mentoring and induction that facilitates a successful transition into teaching.
-Providing opportunities for teachers to improve their instructional skills through a comprehensive professional development program.
- Including teachers in the continuous improvement planning process, and other school initiatives and activities.

4. Describe the specific initiatives the DISTRICT has implemented to attract and retain highly qualified teachers regardless of the
turnover rate.

-Please see responses from question #3 since the district is a single building LEA

5. If there is a high turnover rate, what initiatives has the school implemented to attempt to lower the turnover rate of highly
qualified teachers?

N/A
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Component 5: High Quality and Ongoing Professional Development

1. Describe the professional learning that the staff will receive that is aligned with the comprehensive needs assessment process
and the goals of the school improvement plan.

-All professional development is aligned to the comprehensive needs assessment and the school improvement goals. A needs assessment
was conducted to determine the focus of the professional development efforts. The school staff will work toward improving the academic
achievement of their students through continuous professional development aimed at increasing staff knowledge and skills in order to
improve the rigor of the instructional practices in the school. The written district professional development plan is based on the
Comprehensive Needs Assessment data and includes strategies for meeting the educational needs of students with different learning styles.
The school provides opportunities for the principal, teachers, other school staff, and parents, if appropriate, to participate in sustained, indepth professional development. These professional development activities are ongoing and based on scientifically-based research. The
school plans on facilitating the professional development included in the goals section which is aligned with the Comprehensive Needs
Assessment and the 2016-17 school improvement plan goals.

2. Describe how this professional learning is "sustained and ongoing."

-¬PD is sustained and ongoing through the use of an Academic Intervention Coach to provide job embedded professional development,
grade level meetings, and schoolwide professional development events. Staff complete surveys after each professional development to
assess the content of each training. The Academic Intervention Coach and grade level Deans continue to monitor and observe
implementation throughout the year through observations, coaching, modeling, and continuous feedback.

Label

Assurance
3. The school's Professional Learning Plan is
complete.

Response
Yes

Comment
Attachment
Attached Fortis 2016-17 PD Plan Fortis 2016-17 PD
Plan
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Component 6: Strategies to Increase Parental Involvement

1. Describe how parents are (will be) involved in the design of the schoolwide plan.

-Design of Schoolwide Plan: Parent involvement programs are designed by stakeholders, including representative parents, who serve on the
School Improvement Committee. The Committee analyzes academic, perception, and process data in order to determine needs related to
parent involvement. In addition, parents provide input into the program design through several surveys and parent meetings.

2. Describe how parents are (will be) involved in the implementation of the schoolwide plan.

-Parents will be involved in the implementation of the schoolwide plan by their continued participation on the school improvement team and
also by attending the annual parent meetings in the spring and fall. They also participate in the parent involvement activities implemented to
support the schoolwide goals. Parents that volunteer in the classrooms will assist teachers in helping students meet their yearly goals as well
as the overall schoolwide goals. They will work in small groups assisting in workshop and during reading circles. Parents will be invited to
participate in the implementation of the schoolwide plan through other events and volunteer opportunities during the school year.

3. Describe how parents are (will be) involved in the evaluation of the schoolwide plan.

-Feedback from parents on the annual evaluation of the schoolwide plan will be solicited formally through annual surveys and meetings
surveys as well as informally from principal meetings and parent teacher conferences, as well as their participation on the schoolwide team.
The parent feedback will be incorporated into the review process and the schoolwide plan and programs will be adjusted accordingly.

Label

Assurance
4. Does the school have a Title I Parent
Involvement policy that addresses how the
school carries out the required activities of
ESEA Section 1118 (c) through (f)?

Response
Yes

Comment
Policy is attached.

Attachment
Fortis Parent
Involvement Policy

5. Describe how the school is carrying out the activities outlined in ESEA Section 1118 (e) 1-5, 14 and (f).

-Outlined below are several parent involvement activities and strategies that will be implemented throughout the school year, as required in
ESEA Section 1118(e)1-5,14 and (f): Section 1118 (e) - Building Capacity for Involvement

1118 (e) (1) - The school provides assistance to parents of children served by the school in understanding such topics as the state's
academic content standards and student achievement standards, state and local academic assessments, the requirements of this part, and
how to monitor a child's progress and work with educators to improve achievement for their children. The school complies with Section 1118
(e)(1) as follows: Parents will have the opportunity to learn about the following during Parent Learning Events, Coffee with the Principal, and
other Parent Meetings: the state's academic content standards and student achievement standards, state and local academic assessments,
the requirements of this part, how to monitor a child's progress and work with educators to improve achievement for their children. The school
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will also hold Parent Teacher Conferences twice per year, and teachers will communicate opportunities to volunteer in the classroom as well
as specific meeting times and dates for them to participate and learn about their child(s) education via school email, teacher and principal
newsletters, and School Reach (automated communication system).

1118 (e) (2) - The school fosters parental involvement by providing materials and training to help parents work with their children to improve
their children's achievement. The school complies with Section 1118 (e)(2) as follows: This is done in myriad of ways, one of which is the
Back to School event held in August each year, in which families will receive a school calendar and information regarding additional services
offered by the school; they will also have access to their child(ren)'s teacher(s), and will receive print materials to help them understand the
opportunities for parent involvement during the school year. Another way that the school reaches parents is through monthly newsletters in
which information regarding current happenings in the school, strategies to increase student achievement, and community resources for
parents and students are articulated. These newsletters are distributed via email, the school's website, and in print form available in the
school's front office. Additionally, the principal hosts informal "Coffee with the Principal" meetings. Further, the school holds two annual
parent-teacher conferences, which are very well-attended, but parents are always welcome to schedule additional time with school staff to
discuss these and any other topics as needed. Another way in which parents are provided with materials and training to enable and empower
them to help their children increase their achievement is through parent learning events. All parents are invited to these events to help them
better understand their key role in their child(ren)'s education. Finally, all parents are invited to attend the Title I Parent Meetings held at least
twice per school year. The meetings will always include the following agenda items, but will be expanded based on student needs:

- What is Title I?
- Why might my child need help?
- How can I get involved?
- School Improvement Overview
- Title I Parent Involvement Policy Review
- Teacher-Parent-Student Compact Review
- Homeless Dispute Resolution Process

1118 (e) (3) - The school takes seriously its commitment to educating teachers, pupil services personnel, principals, and other staff in the
value and the utility of parents' contributions. The school complies with Section 1118 (e) (3) as follows: Educators receive guidance in ways
to reach out to parents; to communicate with them; to work with them as equal partners; to implement and coordinate parent programs; and
to build ties between parents and the school. The school solicits the assistance of parents through its parent nights and surveys so that they
are part of the conversation around educating all school staff on the value and utility of the contributions of the parent population. Further, the
school's Director of School Quality provides the school leadership team with ongoing support related to these key areas of parent/school
development, and in turn, the leadership team provides weekly observations and one-on-one coaching for teachers which includes coaching
around meaningful parent involvement and family engagement to increase academic achievement. Teachers are encouraged to keep open
lines of communication with parents, to work with them as partners in every student's education, to participate and volunteer for parent
events and programs, and to build and maintain positive relationships between families and the school.

1118 (e) (4) - The school coordinates and integrates parental involvement programs and activities with Head Start, Reading First, Early
Reading First, Even Start, the Home Instruction Programs for Preschool Youngsters, the Parents as Teachers Program, and/or public
preschool and other programs, and conduct other activities, such as parent resource centers, that encourage and support parents in more
fully participating in the education of their children.

The school complies with Section 1118 (e)(4) as follows: One of the duties of the school's social worker is to coordinate and integrate the
parental involvement program at the school with activities and resources in the community by attending meetings with local agencies
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monthly, maintaining regular contact with community services resources and not for- profit counseling and young person's groups such as
The Boys and Girls Club and the YMCA. Additionally all staff are expected to educate the whole child by encouraging and supporting parents
to fully participate in their child's education. Staff does this by being available via phone, email and for in-person meetings, and also more
formally through parent and family events. The plan for connecting with preschool age children also includes numerous summer gettogethers in which the children can meet the teachers and staff of the school and other students making a similar transition.
For example:
- Popsicles on the Playground (school wide summer fun at the school playground for new students to meet staff members and other students
making a similar transition)
- A welcome party for new families including all incoming kindergarteners
- An Open House will occur prior to the school year in which students will meet their classroom teachers.

1118 (e) (5) - The school ensures that information related to school and parent programs, meetings, and other activities is sent to the parents
of participating children in a format, to the extent practicable, in a language the parents can understand. The school complies with Section
1118 (e)(5) as follows: The school communicates information via SchoolReach (emails and texts), direct emails from teachers, and via
principal and teacher newsletters. These modes of communication are helpful for literate and seeing parents but and if there is a literacy or
sight barrier the school communicates verbally with parents as well. Additionally, all documentation and communication is translated for
parents whose primary language is not English. Accommodations including relay services are used for any parents with disabilities.

1118 (e) (14) - The school provides such other reasonable support for parental involvement activities under this section as parents may
request. The school complies with Section 1118 (e)(14) as follows: The school solicits feedback from parents about support they may need
via surveys, meetings, and informal communication. If requested by parents, the school will provide parents of identified Title I students
additional opportunities for regular meetings to offer suggestions and to participate in decisions that impact their child's education such as
during the already regularly scheduled monthly parent/principal meetings.

Section 1118 (f) - The school provides full opportunities for the participation of parents with limited English proficiency, parents with
disabilities, parents of migratory children, including providing information and school reports required under Section 1111 in a format and, to
the extent practicable, in a language such parents understand, in carrying out parental involvement policy in the school. The school complies
with Section 1118 (f) as follows: the school provides individual student academic assessment results (MEAP, NWEA, and other formal and
informal assessments) to all parents in a format that they can understand, including an interpretation of the results. This information will not
only be translated in a language that parents can understand, but the educational language and acronyms will be communicated during
parent learning events, parent trainings, parent-teacher conferences, principal meetings, and other informal and formal parent events. The
school will accomplish this by providing assistance to parents, providing materials and training to help parents, training teachers and other
staff in how to partner with parents, and providing information in several languages as appropriate. The school wants parents to fully
understand their child's test results so they can be an active participant in their academic success. The school communicates information via
SchoolReach (emails and texts), direct emails from teachers, and via principal and teacher newsletters. These modes of communication are
helpful for literate and seeing parents but and if there is a literacy or sight barrier the school communicates verbally with parents as well.
Additionally, all documentation and communication is translated for parents whose primary language is not English. Accommodations
including relay services are used for any parents with disabilities. Outlined below and within the Parent Involvement Plan are several parent
involvement activities and strategies that will be implemented throughout the school year. Parent involvement activities and strategies that
will be implemented throughout the school year include:
Popsicles on the Playground, Parent Information Meeting with Principal, Summer Learning Activity Newsletters, Back to School Open House,
Parent Orientations, Title I Parent Meeting, Parent Teacher Conferences, Parent SIP Meeting, and Principal Newsletters, Dean Newsletters,
and Teacher Newsletters, Additional activities will be added as needed. Through these activities and parental involvement components, the
school assures that it appropriately: 1) provides assistance to parents through parent teacher conferences, access to teachers and
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administrators via phone, email and in person, parent trainings, and other individualized ways according to parent needs; 2) provides
materials and training to help parents work with children to improve their achievement during family engagement and parent involvement
events, meetings with school leadership and teachers, parent teacher conferences and other individualized ways according to parent needs;
3) trains teachers and other required staff in the importance of and how to partner with parents during staff professional development days,
through coaching with new teacher mentors and school leadership, and via online courses provided by the management company; 4)
coordinates and integrates to the appropriate degree its parent involvement activities with other programming; 5) communicates information
related to school and parent programs and activities are communicated in an understandable format and language via text, SchoolReach,
phone call, email, letters home and face-to-face meetings with school staff; and 6) provides full opportunities for parents with limited English
proficiency, parents with disabilities, and parents of migratory children to be involved in the activities of the school and to receive appropriate
information and school reports; and 7) provides other reasonable support for parental involvement activities as parents may request. The
school uses all necessary means to ensure that all parents receive opportunities to be involved at the school and that they are provided
information in a format that is useful to them. As such, the school complies with NCLB Sections 1118(e) 1-5 and (14) and Section 1118 (f).

6. Describe how the parent involvement component of the schoolwide plan is (will be) evaluated.

-Parental involvement activities, and the parent involvement component of this schoolwide plan, will be involved in the annual evaluation of
the schoolwide plan. Feedback from parents provided through communication and their participation in the evaluation process will be
incorporated into the review process and the schoolwide plan and programs will be adjusted accordingly. Also, annual parent survey results
will be analyzed as part of the program evaluation.

7. Describe how the results of the evaluation are (will be) used to improve the schoolwide program.

-The school examines which trainings will be necessary and appropriate in order to better serve the parents and families. The school
administration works to improve the relationships with parents in regard to student concerns through gathering feedback from parent surveys
and other evaluations, both formal and informal.

Feedback from parents provided through communication and their participation in the evaluation process will be incorporated into the review
process and the schoolwide plan and programs will be adjusted accordingly each spring as part of the school's continuous improvement
process.

8. Describe how the school-parent compact is developed.

-The School-Parent Compact was developed and created by all stakeholders and includes input from Board members, school employees,
and parents. During the developmental process, the proposed School-Parent Compact was shared with parent groups, including the parents
serving on the School Improvement Team. All parents were asked to provide feedback and propose changes or additional language to the
School-Parent Compact. The changes in content and additional language requested by parents were incorporated into the final version of the
document.
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9. Describe how the School-Parent Compact is used at elementary-level parent teacher conferences.

-In accordance with NCLB Section 1118(d)(1)(a), the school discusses the Parent-Student Compact at least annually during parent-teacher
conferences. The compact is discussed as it relates to individual student performance and the participation and commitment of the parent,
teacher, and child in the child's education, and parents sign in to demonstrate that they have reviewed the Compact. Also during parentteacher conferences, individual student assessment results and interpretation are provided to parents. Teachers are responsible for
communicating student performance information to parents during these meetings. Additionally, the school collects parent feedback on the
Compact via surveys collected during Title I Meetings, and adjustments to the Compact are made accordingly. Parent feedback on the
Compact is also gathered through informal meetings with the principal, school leadership team, and teachers.

10. How is the School-Parent Compact shared with middle school or high school parents (depending on the grade span of the
school)?

-The school serves grades K-8. The Compact is used in the same manner for parents of students of all grade levels served. The school in
accordance with NCLB Section 1118(d)(1)(a), the school discusses the Parent-Student Compact at least annually during parent-teacher
conferences. The compact is disused as it relates to individual student performance and the participation and commitment of the parent,
teacher, and student in the child's education. During conferences parents sign-in to demonstrate that they have reviewed the Compact. Also
during parent-teacher conferences individual student assessment results and interpretation are provided to parents. Teachers are
responsibility for communicating student performance information to parents during these meetings. Additionally, the school collects parent
feedback on the Compact via surveys collected during Title I Meetings, and adjustments to the Compact are made accordingly. Parent
feedback on the Compact is also gathered through informal meetings with the principal, school leadership team, and teachers.

Label

Assurance
The School's School-Parent Compact is
attached.

Response
Yes

Comment
Compact is attached.

Attachment
Fortis SchoolParent Compact

11. Describe how the school provides individual student academic assessment results in a language the parents can understand.

-The school provides individual student academic assessment results (MEAP, NWEA, and other formal and informal assessments) to all
parents in a format that they can understand, including an interpretation of the results. This information will not only be translated in a
language that parents can understand, but the educational language and acronyms will be communicated during parent learning events,
parent trainings, parent-teacher conferences, principal meetings, and other informal and formal parent events. The school will accomplish
this by providing assistance to parents, providing materials and training to help parents, training teachers and other staff in how to partner
with parents, and providing information in several languages as appropriate. As such, the school complies with NCLB Section 1118. The
school wants parents to fully understand their child's test results so they can be an active participant in their academic success.
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Component 7: Preschool Transition Strategies

1. In what ways does the school connect with preschool age children more than a once a year visitation to the kindergarten
classroom?

-The school is committed to connecting with preschool age children in order to prepare them for school and has developed preschool
transition strategies to ensure that incoming students are well-prepared for kindergarten. The plan for connecting with preschool age children
also includes numerous summer get-togethers in which the children can meet the teachers and staff of the school and other students making
a similar transition. For example:
-Popsicles in the Park (school wide summer fun at the park for new students to meet staff members and other students making a similar
transition)
-A welcome party for new families including all incoming kindergarteners
-An Open House will occur prior to the school year in which students will meet their classroom teachers.

2. What types of training does the school provide preschool parents and/or preschool teachers on the skills preschool age children
will need when they enter kindergarten?

-The school has a dedicated representative who works with area preschools, daycares, Head Start programs, etc., in ensuring kindergarten
readiness. The school's Admissions Representative and Leadership meet with community members and preschools to discuss Preschool
Transition. Meetings consist of informing parents about the school, inviting parents and students to visit the school and kindergarten
classrooms, inviting preschool/daycare staff to visit the school and the kindergarten classrooms, and a presentation regarding the skills and
knowledge students will need to know when they enter the kindergarten classroom. Training/informational packets, which are delivered to
parents and area preschools/daycares, contain information about kindergarten readiness, activities to prepare children for kindergarten, and
commonly asked questions regarding the transition from preschool to kindergarten.

-The school's plan for transitioning students from preschool to kindergarten included a kindergarten focused parent meetings and Open
Houses. At these events, discussions will focus on:
-Basic skills children should know coming in to kindergarten
-The difference between young fives and kindergarten
-The kindergarten curriculum
-Kindergarten behavior management plan
-A tour of the school
-Meeting the teachers and visiting the classrooms.
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Component 8: Teacher Participation in Making Assessment Decisions

1. How do teachers provide their input into the decisions regarding the use of school-based academic assessments?

-Teachers have significant input into school-based academic assessments. Each grade level has shared planning time and is expected to
spend a minimum of one day each week reviewing student needs, developing instructional strategies to address those needs, and
assessments to ensure needs are met. Additionally, teachers choose to implement, as appropriate, tests and assessments that measure
student performance with respect to the school's curriculum. Through the formative assessment planning process, teachers work
collaboratively to identify what specific knowledge or skills students need to know and how they will determine when such learning has taken
place. Additionally, the school's administration surveys teachers on an annual basis to solicit feedback, including feedback on the school's
academic assessments.

2. How are teachers involved in student achievement data analysis for the purpose of improving the academic achievement of all
students?

-Teachers are active participants in the analysis of data to improve the academic achievement for all students. The Northwest Evaluation
Association test is administered three times per year: fall, winter, and spring. Following each NWEA administration, all teachers analyze the
data they receive and create action plans for student intervention. Teachers also analyze MEAP results and school-based assessments.
Based on this analysis, they adjust their instruction and differentiate to best meet student needs. Teachers gather more data with each
assessment and adjust their instruction as needed. In addition, teachers regularly participate in training to better analyze data, differentiate
instruction accordingly, and determine appropriate classroom-based interventions.

SY 2015-2016
© 2016 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.

Page 52

Single Building District Improvement Plan
Fortis Academy

Component 9: Timely and Additional Assistance to Students Having Difficulty Mastering the
Standards

1. Describe the process to identify students who experience difficulty mastering the State's academic achievement assessment
standards at an advanced or proficient level.

-The school provides assistance in accelerating students in all content areas while focusing on the identified needs in the comprehensive
needs assessment. The school staff have many opportunities to learn how to identify academically struggling students and they are aware of
the assistance that is available to struggling students. The school utilizes many data points to identify students who are experiencing difficulty
mastering the State's academic achievement standards at an advanced or proficient level, including the analysis of:
1) Failing the MEAP
2) Scoring below the 50th percentile on the Northwest Evaluation Association Measures of Academic Progress or Primary Grades
Assessment,
3) Teacher recommendation
4) Behavior results - Atypical behavior is observed
5) NWEA/MEAP results - Flat or declining test scores
6) Student classwork - There is a decline or the student it not making typical growth
7) In-class formative assessments - Student does not demonstrate mastery of concepts
8) Student classroom engagement - When the student become withdrawn and stops engaging in classroom discussion
Academic progress is monitored through these methods as well as the formative assessment process.

2. How is timely, effective, additional assistance provided to students who are experiencing difficulty mastering the State's
academic achievement assessment standards at an advanced or proficient level?

-The school has implemented programs to serve students at-risk of academic failure, as well as students with special needs. The
interventions provided to students in need of timely and additional assistance are evaluated for their effectiveness in helping students master
the State's academic achievement standards. These interventions include activities that are inside and outside the regular classroom.
Students that are having difficulty mastering State academic achievement standards receive the following timely additional supports:
-Differentiated instruction in the regular classroom in each core content area by teachers and supplemental staff.
-Customized intervention during Workshop Time.

Eleven paraprofessionals provide instructional lessons in reading and math to identified students having difficulty mastering standards on a
daily basis.
One Academic Intervention Coaches will provide supplemental staff with supplemental coaching, modeling, and professional development
that deepens the intervention staff's knowledge and skills, and provides them with improved research-based instructional strategies that can
be implemented immediately in the classroom.
Two Academic Specialists provide supplemental instruction for students who are below grade level.
One Social Worker working with Title I eligible students who experience difficulty mastering academic concepts in the school and community
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setting as a result of social-emotional or family issues that result in educational time loss or other challenges to academic achievement.
One Achievement and Behavioral Specialist who facilitates the full participation of Title I students in the academic program through
individualized behavioral planning for identified students.
Summer learning program is targeted to at-risk students for continued support in core areas.
After-School Program offered to identify at-risk students for continued support in core areas - 14 hours per week for 16 weeks.

Additional student services are monitored regularly to ensure students are receiving support appropriate to their identified needs and to track
their continued progress. Staff discuss student progress regularly during team data meetings to address any necessary changes to duration
and strategies for each individual student. AS students reach their goals they are moved into less intensive services. If it is determined that
students require continued additional support, the goal plan, workshop time and instructional strategies used are adjusted.

3. How are students' individual needs being addressed through differentiated instruction in the classroom?

-Differentiated instructional strategies for students include but are not limited to the following:
-Additional repetition of content expectations
-Small group and individual strategies
-Making a match between what the student knows, how the instruction is being given, and the task that is being assigned.
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Component 10: Coordination and Integration of Federal, State and Local Programs and Resources

1. In what ways are the programs coordinated and integrated toward the achievement of the schoolwide goals? Include a LIST of
the State, local and Federal programs/resources that will be supporting the schoolwide program.

-The school ensures that the use of all federal, state, and local funds is coordinated to ensure focus on the goals, strategies, and action
activities identified in this Schoolwide Plan in order to upgrade the school's entire educational program. Furthermore, coordination and
integration of all federal, state, and local services and programs are ensured through collaboration among administration, staff, parents, and
other stakeholders as part of the school's improvement planning process. Specifically, the school utilizes funds from State and local sources
to support the goals identified in the Schoolwide Plan. The school is a public school academy; it does not currently apply for or receive
violence prevention funds, housing program funds, Head Start funds, adult education funds, vocational and technical education funds, or job
training funds. If the school receives these funds at any point in the future, their use will be coordinated along with all other available funds
through the school's Schoolwide Plan. While the school receives funds through the National School Lunch Act/Child Nutrition Act, their use is
not coordinated under this plan as they do not contribute directly toward upgrading the school's educational program.

General/Local (Board) funds are used to support the schoolwide plan by providing: Staff wages and benefits (administrators, teachers, office
staff, custodial, coaches, etc.) textbooks and curricular tools, computers and office equipment, supplies and materials, building costs,
maintenance, utilities, professional development, and parent engagement.

IDEA/Special Education funds are used to support the schoolwide plan by providing: Special Education teachers' wages and benefits.

Title IA funds are used to support the schoolwide plan by providing supplemental staff wages and benefits, out of school time, parental
involvement activities, supplies and materials, including technology.

Title IIA funds are used to support the schoolwide plan by providing supplemental professional development and supplemental performancebased bonuses.

Title III LEP funds are used to support the schoolwide plan by providing supplemental support through the consortium initiatives as well as by
providing English classes for EL parents, EL focused professional development, fees associated with a Title audit, and ESL certification
reimbursements.

Section 31a funds are used to support the schoolwide plan by providing: staff wages and benefits, out of school time, supplies and materials,
including technology.

Community organizations, clubs, business' - the school partners with local organizations to provide support services to impact student
learning.
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2. Describe how the school will use the resources from Title I and other State, local and Federal sources to implement the ten
required schoolwide components.

-The school uses several resources to implement the required Schoolwide plan components. Title I and Section 31a provide supplemental
services to students. Professional development programs, supplemented with funding available through Titles IIA, are also supported by the
school's Schoolwide Plan. A complete list of support can be found in below.

Components 2,3,4,5,6,7,8, and 9 - Resources: IDEA, state/general and local funds
Support provided: Admissions representative (general), teachers (general and IDEA), and the school leadership team (general) will work in
collaboration to support student achievement. Staff will be provided job-embedded professional development to increase teaching
effectiveness. Parent involvement activities will provide parents with opportunities to learn how to better support their children's academic
experience.

Components 1,2,3,6 and 9 - Resources: Title IA
Support provided: Paraprofessionals, supplies and materials, Academic Intervention Coach, Achievement and Behavior Specialist

Components 1,2,4,5 and 9- Resources: Title IIA
Support provided: Supplemental professional development, supplemental performance based bonuses, and

Component 1, 2, 3, 4, 5, 6, and 9 - Resources: Title III Funds
Supplemental Support Provided: Professional development on English Learner strategies, Software and progress monitoring tools,
Instructional coaching support, ESL certification reimbursement, fees associated with a Title audit, and English instruction for EL parents
including supplies and child care.

Components 1,2,3 and 9- Resources: Section 31a Paraprofessionals, supplies and materials

3. How does the school coordinate and integrate the following Federal, State and local programs and services in a manner
applicable to the grade level to support achievement of the schoolwide goals: violence prevention programs, nutrition programs,
housing programs, Head Start, adult education, vocational and technical education, and job training.

-While funding will not be consolidated, the school's entire educational program is supported by the Schoolwide Plan; this includes
supplemental programs. Since the school is a single-school, K-8 public school academy, it does not currently apply for or receive violence
prevention funds, housing program funds, Head Start funds, adult education funds, vocational and technical education funds, or job training
funds. If the school receives these funds at any point in the future, their use will be coordinated along with all other available funds through
the school's Schoolwide Plan. While the school receives funds through the National School Lunch Act / Child Nutrition Act, their use is not
coordinated under this plan as they do not contribute directly toward upgrading the school's educational program.
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Evaluation:

1. Describe how the school evaluates, at least annually, the implementation of the schoolwide program.

-The school annually evaluates the implementation of its school improvement efforts through its school improvement process. While the
school regularly assesses its needs, when engaged in the school improvement process it specifically considers student academic
performance data, demographic data, programs and processes data, and perceptions data, to gauge the impact of its school improvement
plan on meeting identified needs.

2. Describe how the school evaluates the results achieved by the schoolwide program using data from the State's annual
assessments and other indicators of academic achievement.

-The school improvement team and the staff will analyze MEAP, MI-SAAS, and NWEA MAP data to determine if goals were met. Appropriate
supports will be put into place to support students not making appropriate gains.

3. Describe how the school determines whether the schoolwide program has been effective in increasing the achievement of
students who are furthest from achieving the standards.

-The school improvement process at the school will be ongoing and components will be reviewed and revised to assure continuous student
improvement. Team meetings, staff meetings, and in-service days will be used to provide opportunities for the staff to be involved in the
evaluation process.

4. What process is followed by the school to revise the plan, as necessary, based on the evaluation, to ensure continuous
improvement of students in the schoolwide program?

-The school improvement process at the school will be ongoing and components will be reviewed and revised to assure continuous student
improvement. Team meetings, staff meetings, and in-service days will be used to provide opportunities for the staff to be involved in the
evaluation process.
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Goals Summary
The following is a summary of the goals encompassed in this plan. The details for each goal are available in the next section.
#
1

Goal Name
All students at Fortis Academy will be proficient in
English Language Arts.

2

All students at Fortis Academy will be proficient in
Math.

3

All students at Fortis Academy will be proficient in
Science.

4

All students at Fortis Academy will be proficient in
Social Studies.

Goal Details
Objectives:1
Strategies:6
Activities:6
Objectives:1
Strategies:6
Activities:6
Objectives:1
Strategies:6
Activities:6
Objectives:1
Strategies:6
Activities:6
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© 2016 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.

Goal Type
Academic

Total Funding
$0

Academic

$0

Academic

$0

Academic

$0

Page 60

Single Building District Improvement Plan
Fortis Academy

Goal 1: All students at Fortis Academy will be proficient in English Language Arts.
Measurable Objective 1:
A 4% increase of Economically Disadvantaged students will demonstrate a proficiency in reading in English Language Arts by 06/30/2016 as measured by state
assessment data.
Strategy 1:
ELA - Instructional Support Positions - Academic Specialists will plan, present, and monitor intervention services they provide to targeted students through the use of
both inclusion and small group instruction in order to increase student achievement in core content areas. Staff will work in conjunction with the classroom teacher to
determine the most appropriate interventions and related learning strategies for eligible students in the regular classroom setting.
Paraprofessionals will work with students in grades K-8, M-F during normal school-day hours under the direct supervision of a teacher and will provide instructional
assistance one-on-one or small group for eligible students within the regular classroom in order to increase student achievement.
Category: English/Language Arts
Research Cited: Supplemental academic support in the form of small ratio tutoring has been shown to increase the reading abilities of all students. The following is
research that supports instructional support positions as a strategy: Tomlinson, C.A. (2003). Fulfilling the Promise of the Differentiated Classroom: Strategies and Tools
for Responsive Teaching. Alexandria, VA: ASCD.
Tier:
Activity - ELA - Instructional Support Positions

Activity
Type

Instructional support positions will provide supplemental
support to academically struggling students.

Academic
Support
Program

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Section
31a, Title I
Part A

Staff
Responsibl
e
School
leaderships
, academic
specialists,
paraprofess
ionals, and
content
area
teachers.

Strategy 2:
ELA - Out of School Time - Summer 2017 Learning Program Tutoring: Summer tutors and paraprofessionals will provide supplemental support to at-risk students to
increase academic achievement.
Before/After School Tutoring: Coordinated before/after-school tutoring is available for K-8 grade at risk students at Fortis Academy. This tutoring is not homework help,
SY 2015-2016
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but rather an intentional service from high quality tutors delivered in a one-on-one or small group setting. Tutors will provide supplemental support to students before or
after school to increase academic achievement.
Category: English/Language Arts
Research Cited: In Marzano's seminal meta-analysis of research on school-, teacher-, and student-level factors that impact student achievement, the author argues that
there is a strong correlation between background knowledge and student achievement. Where students do not have background knowledge sufficient to ensure
academic success, the school works to provide increased opportunities for students to enhance their background knowledge so that their learning can be accelerated;
such opportunities may include tutoring and summer learning programming which ensures students have increased time to learn the knowledge and skills they need to
be academically successful. Marzano, R. (2004). Building Background Knowledge for Academic Achievement. Alexandria, VA: ASCD.
Tier:
Activity - ELA - Out of School Time

Activity
Type

Extended learning opportunities will be provided for at risk
students to increase academic achievement.

Academic
Support
Program

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 08/31/2017 $0

Source Of
Funding
Title I Part
A

Staff
Responsibl
e
School
Leadership
and tutors.

Strategy 3:
ELA - Professional Development - Academic Intervention Coach: Will provide intervention staff with supplemental, individualized coaching throughout the year.
Intervention staff will learn how to use data to differentiate instruction in the classroom, utilize effective instructional strategies that meet the varying needs of
educationally disadvantaged students, and other core teaching and learning components as necessary.
AIMS Web PD: Supplemental professional development for instructional staff to learn how to properly use AIMS Web subscriptions to ensure the benefit of increased
academic achievement are realized.
Category: English/Language Arts
Research Cited: In a 1998 study involving a half million elementary and middle grades students in 3,000 Texas schools, researchers found that the most important
factor in student achievement was teacher quality. A national study of over 1,000 mathematics and science teachers found similar results. Sustained and intensive
professional development is more likely to have an impact on enhanced teacher knowledge and skills, and ultimately student achievement, than shorter professional
development activities (Garet et. al., 2001). The results from this study also indicate that professional development that is focused on subject matter, provides teachers
with opportunities for "hands-on" work, and is integrated into the daily life of the school is more likely to produce enhanced knowledge and skills that positively impact
student achievement. Hanushek, E., Kain, J. and Rivkin, S. (1998). Teachers, Schools, and Academic Achievement. Cambridge, MA. NBER. Garet, Michael S. et. al.,
(2001). What Makes Professional Development Effective? Results From a National Sample of Teachers. Washington, DC. American Educational Research Association.
Tier:
Activity - ELA - Professional Development

Activity
Type

Tier

SY 2015-2016
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Phase

Begin Date End Date

Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
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Staff will receive sustained and ongoing professional
development to improve teaching practices and increase
academic achievement.

Professiona
l Learning

09/01/2016 06/30/2017 $0

Title II Part School
A, Title I
Leadership
Part A

Strategy 4:
ELA -Non-instructional Support - Social worker will work with students who experience difficulty in the school and community setting as a result of social-emotional or
family issues that result in educational time loss or other challenges to academic achievement.
Achievement and Behavior Support Specialist: Will work with students whose behaviors significantly interfere with their academic growth in core content areas which
result in educational time loss or other challenges to academic achievement. The Title I Achievement and Behavior Specialist will assist students in the responsible
thinking process, allowing students to be proactive in making choices that lead to academic success.
Category: English/Language Arts
Research Cited: Non-Instructional Positions
Two studies find that elementary guidance activities have a positive influence on elementary students' academic achievement. School counseling programs have
significant influence on discipline problems. Baker and Gerler reported that students who participated in a school counseling program had significantly less
inappropriate behaviors and more positive attitudes toward school than those students who did not participate in the program. Another study reported that group
counseling provided by school counselors significantly decreased participants' aggressive and hostile behaviors. Hadley, H.R. (1988). Improving Reading Scores
Through a Self-Esteem Prevention Program. Elementary School Guidance & Counseling, 22, 248-252. Baker, S. B., & Gerler, E. R. (2001). Counseling in schools. In D.
C. Locke, J. E. Myers, and E. L. Herr (Eds.), The Handbook of Counseling, Thousand Oaks, CA: Sage
Tier:
Activity - ELA - Non-Instructional Position

Activity
Type

Tier

Social worker will work with students who experience difficulty Behavioral
in the school and community setting as a result of socialSupport
emotional or family issues that result in educational time loss or Program
other challenges to academic achievement.

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding

Staff
Responsibl
e
Section 31a School
leadership
and social
worker.

Strategy 5:
ELA - Supplemental Subscriptions and Technology - Supplemental On-Line Subscriptions: One-year subscription fees for online programs, such as Reflex Math,
iReady reading and math diagnostic and instruction, and Reading A-Z, which are designed to assist with differentiating instruction in core content areas for at-risk
students to increase academic achievement.
AimsWeb Online Subscription: Supplemental on-line resource that provides a complete web-based solution for universal screening, progress monitoring, and data
management of students. AimsWeb provides guidance to administrators and teachers based on accurate, continuous, and direct student assessment.
Category: English/Language Arts
SY 2015-2016
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Research Cited: According to Tomlinson and Eidson, differentiated instruction "refers to a systematic approach to planning curriculum and instruction for academically
diverse learners" and is "a way of thinking about the classroom with the dual goals of honoring each student's learning needs and maximizing each student's learning
capacity". Tomlinson, C.A. (2003). Fulfilling the Promise of the Differentiated Classroom: Strategies and Tools for Responsive Teaching. Alexandria, VA: ASCD.
In a 2000 study commissioned by the Software and Information Industry Association, they reviewed 311 research studies on the effectiveness of technology on student
achievement. Their findings revealed positive and consistent patterns when students were engaged in technology-rich environments, including significant gains and
achievement in all subject areas, increased achievement in preschool through high school for both regular and special needs students, and improved attitudes toward
learning and increased self-esteem. Sivin-Kachala, J. and Bialo, E.R. (2000). 2000 Research Report on the Effectiveness of Technology in Schools. Washington, DC.
SIIA.
Tier:
Activity - ELA - Supplemental Subscriptions and Technology

Activity
Type

Intervention staff will use these tools with academically
struggling students to increase academic achievement

Academic
Support
Program,
Technology

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Title I Part
A

Staff
Responsibl
e
School
leadership,
intervention
staff, and
core
content
area
teachers.

Strategy 6:
ELA - Supplemental Financial Incentives - Financial Incentives for High Performing Teachers: Bonuses will be awarded to high-performing teachers who are positively
impacting the performance of students in the school.
Category: English/Language Arts
Research Cited: The following is research that supports financial incentives as a strategy: In 2007, Michael Podgursky and Matthew Springer reviewed the academic
literature on merit-pay programs for the Journal of Policy Analysis and Management and found “the studies that have been conducted to date are generally positive and
provide a strong case for further policy experimentation in this area by state and districts (combined with rigorous evaluation).” In addition an evaluation of a Little Rock,
Ark., merit pay program by University of Arkansas researchers linked performance pay to higher test scores. Students attending schools where teachers were eligible
for performance bonuses made gains on standardized test scores compared to their comparable peers in schools that did not offer merit pay. Podgursky, M. and
Springer, M. (2007). Teacher Performance Pay: A Review. College Park, MD: School of Public Policy, University of Maryland/American Enterprise Institute.
Tier:
Activity - ELA - Supplemental Financial Incentives

Activity
Type

Tier

Bonuses will be awarded to high-performing teachers who are Recruitmen
positively impacting the performance of students in the school. t and
Retention
SY 2015-2016
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Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding

Staff
Responsibl
e
Title II Part Principal,
A
instructiona
l staff
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Goal 2: All students at Fortis Academy will be proficient in Math.
Measurable Objective 1:
A 8% increase of Economically Disadvantaged students will demonstrate a proficiency in Math in Mathematics by 06/30/2016 as measured by the state assessment.
Strategy 1:
Math - Instructional Support Positions - Academic Specialists will plan, present, and monitor intervention services they provide to targeted students through the use of
both inclusion and small group instruction in order to increase student achievement in core content areas. Staff will work in conjunction with the classroom teacher to
determine the most appropriate interventions and related learning strategies for eligible students in the regular classroom setting.
Paraprofessionals will work with students in grades K-8, M-F during normal school-day hours under the direct supervision of a teacher and will provide instructional
assistance one-on-one or small group for eligible students within the regular classroom in order to increase student achievement.
Category: Mathematics
Research Cited: Supplemental academic support in the form of small ratio tutoring has been shown to increase the reading abilities of all students. The following is
research that supports instructional support positions as a strategy: Tomlinson, C.A. (2003). Fulfilling the Promise of the Differentiated Classroom: Strategies and Tools
for Responsive Teaching. Alexandria, VA: ASCD.
Tier:
Activity - Math - Instructional Support Positions

Activity
Type

Instructional support positions will provide supplemental
support to academically struggling students.

Academic
Support
Program

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Title I Part
A, Section
31a

Staff
Responsibl
e
School
leaderships
, academic
specialists,
paraprofess
ionals, and
content
area
teachers.

Strategy 2:
Math - Out of School Time - Summer 2017 Learning Program Tutoring: Summer tutors and paraprofessionals will provide supplemental support to at-risk students to
increase academic achievement.
Before/After School Tutoring: Coordinated before/after-school tutoring is available for K-8 grade at risk students at Fortis Academy. This tutoring is not homework help,
but rather an intentional service from high quality tutors delivered in a one-on-one or small group setting. Tutors will provide supplemental support to students before or
SY 2015-2016
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after school to increase academic achievement.
Category: Mathematics
Research Cited: In Marzano's seminal meta-analysis of research on school-, teacher-, and student-level factors that impact student achievement, the author argues that
there is a strong correlation between background knowledge and student achievement. Where students do not have background knowledge sufficient to ensure
academic success, the school works to provide increased opportunities for students to enhance their background knowledge so that their learning can be accelerated;
such opportunities may include tutoring and summer learning programming which ensures students have increased time to learn the knowledge and skills they need to
be academically successful. Marzano, R. (2004). Building Background Knowledge for Academic Achievement. Alexandria, VA: ASCD.
Tier:
Activity - Math - Out of School Time

Activity
Type

Extended learning opportunities will be provided for at risk
students to increase academic achievement.

Academic
Support
Program

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Title I Part
A

Staff
Responsibl
e
School
Leadership
and tutors.

Strategy 3:
Math - Professional Development - Academic Intervention Coach: Will provide intervention staff with supplemental, individualized coaching throughout the year.
Intervention staff will learn how to use data to differentiate instruction in the classroom, utilize effective instructional strategies that meet the varying needs of
educationally disadvantaged students, and other core teaching and learning components as necessary.
AIMS Web PD: Supplemental professional development for instructional staff to learn how to properly use AIMS Web subscriptions to ensure the benefit of increased
academic achievement are realized.
Category: Mathematics
Research Cited: In a 1998 study involving a half million elementary and middle grades students in 3,000 Texas schools, researchers found that the most important
factor in student achievement was teacher quality. A national study of over 1,000 mathematics and science teachers found similar results. Sustained and intensive
professional development is more likely to have an impact on enhanced teacher knowledge and skills, and ultimately student achievement, than shorter professional
development activities (Garet et. al., 2001). The results from this study also indicate that professional development that is focused on subject matter, provides teachers
with opportunities for "hands-on" work, and is integrated into the daily life of the school is more likely to produce enhanced knowledge and skills that positively impact
student achievement. Hanushek, E., Kain, J. and Rivkin, S. (1998). Teachers, Schools, and Academic Achievement. Cambridge, MA. NBER. Garet, Michael S. et. al.,
(2001). What Makes Professional Development Effective? Results From a National Sample of Teachers. Washington, DC. American Educational Research Association.
Tier:
Activity - Math - Professional Development

Activity
Type

Tier

SY 2015-2016
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Phase

Begin Date End Date

Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
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Staff will receive sustained and ongoing professional
development to improve teaching practices and increase
academic achievement.

Professiona
l Learning

07/01/2016 06/30/2017 $0

Title II Part School
A, Title I
Leadership
Part A

Strategy 4:
Math - Supplemental Subscriptions and Technology - Supplemental On-Line Subscriptions: One-year subscription fees for online programs, such as Reflex Math,
iReady reading and math diagnostic and instruction, and Reading A-Z, which are designed to assist with differentiating instruction in core content areas for at-risk
students to increase academic achievement.
AimsWeb Online Subscription: Supplemental on-line resource that provides a complete web-based solution for universal screening, progress monitoring, and data
management of students. AimsWeb provides guidance to administrators and teachers based on accurate, continuous, and direct student assessment.
Category: Mathematics
Research Cited: According to Tomlinson and Eidson, differentiated instruction "refers to a systematic approach to planning curriculum and instruction for academically
diverse learners" and is "a way of thinking about the classroom with the dual goals of honoring each student's learning needs and maximizing each student's learning
capacity". Tomlinson, C.A. (2003). Fulfilling the Promise of the Differentiated Classroom: Strategies and Tools for Responsive Teaching. Alexandria, VA: ASCD.
In a 2000 study commissioned by the Software and Information Industry Association, they reviewed 311 research studies on the effectiveness of technology on student
achievement. Their findings revealed positive and consistent patterns when students were engaged in technology-rich environments, including significant gains and
achievement in all subject areas, increased achievement in preschool through high school for both regular and special needs students, and improved attitudes toward
learning and increased self-esteem. Sivin-Kachala, J. and Bialo, E.R. (2000). 2000 Research Report on the Effectiveness of Technology in Schools. Washington, DC.
SIIA.
Tier:
Activity - Math - Supplemental Subscriptions and Technology

Activity
Type

Intervention staff will use these tools with academically
struggling students to increase academic achievement.

Technology

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding

Staff
Responsibl
e
Title II Part School
A, Title I
leadership,
Part A
intervention
staff, and
core
content
area
teachers.

Strategy 5:
Math - Supplemental Financial Incentives - Financial Incentives for High Performing Teachers: Bonuses will be awarded to high-performing teachers who are positively
impacting the performance of students in the school.
Category: Mathematics
SY 2015-2016
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Research Cited: The following is research that supports financial incentives as a strategy: In 2007, Michael Podgursky and Matthew Springer reviewed the academic
literature on merit-pay programs for the Journal of Policy Analysis and Management and found “the studies that have been conducted to date are generally positive and
provide a strong case for further policy experimentation in this area by state and districts (combined with rigorous evaluation).” In addition an evaluation of a Little Rock,
Ark., merit pay program by University of Arkansas researchers linked performance pay to higher test scores. Students attending schools where teachers were eligible
for performance bonuses made gains on standardized test scores compared to their comparable peers in schools that did not offer merit pay. Podgursky, M. and
Springer, M. (2007). Teacher Performance Pay: A Review. College Park, MD: School of Public Policy, University of Maryland/Ameican Enterprise Institute.
Tier:
Activity - Math - Supplemental Financial Incentives

Activity
Type

Financial Incentives for High Performing Teachers: Bonuses
will be awarded to high-performing teachers that are positively
impacting the performance of students in the school.

Recruitmen
t and
Retention

Tier

Phase

Begin Date End Date

Resource
Assigned

07/01/2016 06/30/2017 $0

Source Of
Funding

Staff
Responsibl
e
Title II Part School
A
leadership

Strategy 6:
Math - Non-Instructional Position - Social worker will work with students who experience difficulty in the school and community setting as a result of social-emotional or
family issues that result in educational time loss or other challenges to academic achievement.
Achievement and Behavior Support Specialist: Will work with students whose behaviors significantly interfere with their academic growth in core content areas which
result in educational time loss or other challenges to academic achievement. The Title I Achievement and Behavior Specialist will assist students in the responsible
thinking process, allowing students to be proactive in making choices that lead to academic success.
Category: Mathematics
Research Cited: Two studies find that elementary guidance activities have a positive influence on elementary students' academic achievement. School counseling
programs have significant influence on discipline problems. Baker and Gerler reported that students who participated in a school counseling program had significantly
less inappropriate behaviors and more positive attitudes toward school than those students who did not participate in the program. Another study reported that group
counseling provided by school counselors significantly decreased participants' aggressive and hostile behaviors. Hadley, H.R. (1988). Improving Reading Scores
Through a Self-Esteem Prevention Program. Elementary School Guidance & Counseling, 22, 248-252. Baker, S. B., & Gerler, E. R. (2001). Counseling in schools. In D.
C. Locke, J. E. Myers, and E. L. Herr (Eds.), The Handbook of Counseling, Thousand Oaks, CA: Sage
Tier:
Activity - Math - Non-Instructional Position

Activity
Type

Tier

Supplemental Non-Instructional Staff will work with students by Behavioral
eliminating barriers to instruction.
Support
Program

SY 2015-2016
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Phase

Begin Date End Date

Resource
Assigned

07/01/2016 06/30/2017 $0

Source Of
Funding

Staff
Responsibl
e
Section 31a School
leadership
and social
worker.
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Goal 3: All students at Fortis Academy will be proficient in Science.
Measurable Objective 1:
A 5% increase of Economically Disadvantaged students will demonstrate a proficiency , in Science by 06/30/2017 as measured by state testing data.
Strategy 1:
Science - Instructional Support Positions - Academic Specialist: Will provide expert instruction and assessment for students who are below grade level. Academic
Specialists are responsible for the increased performance of struggling at risk students. Will create, manage, and participate in a variety of learning environments and
activities in the core content areas and will work collaboratively and professionally with classroom teachers, other interventionists, and parents.
Paraprofessionals: Will work with students in grades K-8, M-F during school day hours under the direct supervision of a teacher. Will provide these types of assistance:
1) 1-on-1 or small group for eligible students within the regular classroom, & 2) 1-on-1 or small group for the general student pop, ONLY if it allows the regular
classroom teacher to work individually or in small groups with the most academically at-risk students in order to increase student achievement in core content areas.
Category: Science
Research Cited: Supplemental academic support in the form of small ratio tutoring has been shown to increase the reading abilities of all students. The following is
research that supports instructional support positions as a strategy: Tomlinson, C.A. (2003). Fulfilling the Promise of the Differentiated Classroom: Strategies and Tools
for Responsive Teaching. Alexandria, VA: ASCD.
Tier:
Activity - Science - Instructional Support Positions

Activity
Type

Supplemental instructional staff will provide small group, one
on one, push-in and pull-out services to students struggling
academically in order foster improved achievement.

Academic
Support
Program

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Section
31a, Title I
Part A

Staff
Responsibl
e
Principal,
instructiona
l staff

Strategy 2:
Science - Non-Instructional Support Positions - Achievement and Behavior Support Specialist: Will work with students whose behaviors significantly interfere with their
academic growth in core content areas which result in educational time loss or other challenges to academic achievement. The Title I Achievement and Behavior
Specialist will assist students in the responsible thinking process, allowing students to be proactive in making choices that lead to academic success.
Social Worker: Will work with students who experience difficulty in the school and community setting as a result of social-emotional or family issues that result in
educational time loss or other challenges to academic achievement.
Category: Science
SY 2015-2016
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Research Cited: Two studies find that elementary guidance activities have a positive influence on elementary students' academic achievement. School counseling
programs have significant influence on discipline problems. Baker and Gerler reported that students who participated in a school counseling program had significantly
less inappropriate behaviors and more positive attitudes toward school than those students who did not participate in the program. Another study reported that group
counseling provided by school counselors significantly decreased participants' aggressive and hostile behaviors. Hadley, H.R. (1988). Improving Reading Scores
Through a Self-Esteem Prevention Program. Elementary School Guidance & Counseling, 22, 248-252. Baker, S. B., & Gerler, E. R. (2001). Counseling in schools. In D.
C. Locke, J. E. Myers, and E. L. Herr (Eds.), The Handbook of Counseling, Thousand Oaks, CA: Sage
Tier:
Activity - Science - Non-Instructional Support Positions

Activity
Type

Tier

Supplemental Non-Instructional Staff will work with students by Behavioral
eliminating barriers to instruction.
Support
Program

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Section
31a, Title I
Part A

Staff
Responsibl
e
Principal,
Achieveme
nt and
Behavior
Support
Specialist,
Social
Worker

Strategy 3:
Science - Professional Development - Academic Intervention Coach: Will provide intervention staff with supplemental, individualized coaching throughout the year.
Intervention staff will learn how to use data to differentiate instruction in the classroom, utilize effective instructional strategies that meet the varying needs of
educationally disadvantaged students, and other core teaching and learning components as necessary.
AIMS Web PD: Supplemental professional development for instructional staff to learn how to properly use AIMS Web subscriptions to ensure the benefit of increased
academic achievement are realized.
Category: Science
Research Cited: In a 1998 study involving a half million elementary and middle grades students in 3,000 Texas schools, researchers found that the most important
factor in student achievement was teacher quality. A national study of over 1,000 mathematics and science teachers found similar results. Sustained and intensive
professional development is more likely to have an impact on enhanced teacher knowledge and skills, and ultimately student achievement, than shorter professional
development activities (Garet et. al., 2001). The results from this study also indicate that professional development that is focused on subject matter, provides teachers
with opportunities for "hands-on" work, and is integrated into the daily life of the school is more likely to produce enhanced knowledge and skills that positively impact
student achievement. Hanushek, E., Kain, J. and Rivkin, S. (1998). Teachers, Schools, and Academic Achievement. Cambridge, MA. NBER. Garet, Michael S. et. al.,
(2001). What Makes Professional Development Effective? Results From a National Sample of Teachers. Washington, DC. American Educational Research Association.
Tier:

SY 2015-2016
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Activity - Science - Professional Development

Activity
Type

Tier

Phase

Staff will engage in professional development activities to learn Academic
how to better support academically struggling students thereby Support
increasing academic achievement.
Program

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Title I Part
A, Title II
Part A

Staff
Responsibl
e
Principal,
Instructiona
l staff

Strategy 4:
Science - Financial Incentives - Financial Incentives for High Performing Teachers: Bonuses will be awarded to high-performing teachers that are positively impacting
the performance of students in the school.
Category: Science
Research Cited: The following is research that supports financial incentives as a strategy: In 2007, Michael Podgursky and Matthew Springer reviewed the academic
literature on merit-pay programs for the Journal of Policy Analysis and Management and found “the studies that have been conducted to date are generally positive and
provide a strong case for further policy experimentation in this area by state and districts (combined with rigorous evaluation).” In addition an evaluation of a Little Rock,
Ark., merit pay program by University of Arkansas researchers linked performance pay to higher test scores. Students attending schools where teachers were eligible
for performance bonuses made gains on standardized test scores compared to their comparable peers in schools that did not offer merit pay. Podgursky, M. and
Springer, M. (2007). Teacher Performance Pay: A Review. College Park, MD: School of Public Policy, University of Maryland/American Enterprise Institute.

Tier:
Activity - Science - Financial Incentives

Activity
Type

Tier

Financial incentives will be given to teachers who are positively Recruitmen
impacting the performance of students in the school.
t and
Retention

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding

Staff
Responsibl
e
Title II Part Principal,
A
instructiona
l staff

Strategy 5:
Science - Out of School Time - Summer 2017 Learning Program Tutoring: Summer tutors and paraprofessionals will provide supplemental support to at-risk students to
increase academic achievement.
Before/After School Tutoring: Coordinated before/after-school tutoring is available for K-8 grade at risk students at Fortis Academy. This tutoring is not homework help,
but rather an intentional service from high quality tutors delivered in a one-on-one or small group setting. Tutors will provide supplemental support to students before or
after school to increase academic achievement.
Category: Science
Research Cited: In Marzano's seminal meta-analysis of research on school-, teacher-, and student-level factors that impact student achievement, the author argues that
there is a strong correlation between background knowledge and student achievement. Where students do not have background knowledge sufficient to ensure
academic success, the school works to provide increased opportunities for students to enhance their background knowledge so that their learning can be accelerated;
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such opportunities may include tutoring and summer learning programming which ensures students have increased time to learn the knowledge and skills they need to
be academically successful. Marzano, R. (2004). Building Background Knowledge for Academic Achievement. Alexandria, VA: ASCD.
Tier:
Activity - Science - Out of School Time

Activity
Type

Extended learning opportunities will be provided for at risk
students to increase academic achievement.

Academic
Support
Program

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 08/31/2017 $0

Source Of
Funding

Staff
Responsibl
e
Section 31a Principal,
summer
2017 tutors,
before and
after school
tutors

Strategy 6:
Science - Technology - Supplemental On-Line Subscriptions: One-year subscription fees for online programs, such as Reflex Math, iReady reading and math
diagnostic and instruction, and Reading A-Z, which are designed to assist with differentiating instruction in core content areas for at-risk students to increase academic
achievement.
AimsWeb Online Subscription: Supplemental on-line resource that provides a complete web-based solution for universal screening, progress monitoring, and data
management of students. AimsWeb provides guidance to administrators and teachers based on accurate, continuous, and direct student assessment.
Category: Science
Research Cited: In a 2000 study commissioned by the Software and Information Industry Association, they reviewed 311 research studies on the effectiveness of
technology on student achievement. Their findings revealed positive and consistent patterns when students were engaged in technology-rich environments, including
significant gains and achievement in all subject areas, increased achievement in preschool through high school for both regular and special needs students, and
improved attitudes toward learning and increased self-esteem. Sivin-Kachala, J. and Bialo, E.R. (2000). 2000 Research Report on the Effectiveness of Technology in
Schools. Washington, DC. SIIA.
Tier:
Activity - Science - Technology

Activity
Type

Tier

Supplemental online subscriptions and technology will be used Academic
to differentiate instruction and increase achievement.
Support
Program

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Title I Part
A

Staff
Responsibl
e
Principal,
instructiona
l staff

Goal 4: All students at Fortis Academy will be proficient in Social Studies.
SY 2015-2016
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Measurable Objective 1:
A 5% increase of Economically Disadvantaged students will demonstrate a proficiency , in Social Studies by 06/30/2017 as measured by state testing data.
Strategy 1:
Social Studies - Instructional Support Positions - Academic Specialist: Will provide expert instruction and assessment for students who are below grade level. Academic
Specialists are responsible for the increased performance of struggling at risk students. Will create, manage, and participate in a variety of learning environments and
activities in the core content areas and will work collaboratively and professionally with classroom teachers, other interventionists, and parents.
Paraprofessionals: Will work with students in grades K-8, M-F during school day hours under the direct supervision of a teacher. Will provide these types of assistance:
1) 1-on-1 or small group for eligible students within the regular classroom, & 2) 1-on-1 or small group for the general student pop, ONLY if it allows the regular
classroom teacher to work individually or in small groups with the most academically at-risk students in order to increase student achievement in core content areas.
Category: Social Studies
Research Cited: Supplemental academic support in the form of small ratio tutoring has been shown to increase the reading abilities of all students. The following is
research that supports instructional support positions as a strategy: Tomlinson, C.A. (2003). Fulfilling the Promise of the Differentiated Classroom: Strategies and Tools
for Responsive Teaching. Alexandria, VA: ASCD.
Tier:
Activity - Social Studies - Instructional Support Positions

Activity
Type

Supplemental instructional staff will provide small group, one
on one, push-in and pull-out services to students struggling
academically in order foster improved achievement.

Academic
Support
Program

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Section
31a, Title I
Part A

Staff
Responsibl
e
Principal,
instructiona
l staff

Strategy 2:
Social Studies - Non-Instructional Support Positions - Achievement and Behavior Support Specialist: Will work with students whose behaviors significantly interfere with
their academic growth in core content areas which result in educational time loss or other challenges to academic achievement. The Title I Achievement and Behavior
Specialist will assist students in the responsible thinking process, allowing students to be proactive in making choices that lead to academic success.
Social Worker: Will work with students who experience difficulty in the school and community setting as a result of social-emotional or family issues that result in
educational time loss or other challenges to academic achievement.
Category: Social Studies
Research Cited: Two studies find that elementary guidance activities have a positive influence on elementary students' academic achievement. School counseling
programs have significant influence on discipline problems. Baker and Gerler reported that students who participated in a school counseling program had significantly
SY 2015-2016
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less inappropriate behaviors and more positive attitudes toward school than those students who did not participate in the program. Another study reported that group
counseling provided by school counselors significantly decreased participants' aggressive and hostile behaviors. Hadley, H.R. (1988). Improving Reading Scores
Through a Self-Esteem Prevention Program. Elementary School Guidance & Counseling, 22, 248-252. Baker, S. B., & Gerler, E. R. (2001). Counseling in schools. In D.
C. Locke, J. E. Myers, and E. L. Herr (Eds.), The Handbook of Counseling, Thousand Oaks, CA: Sage
Tier:
Activity - Social Studies - Non-Instructional Support Positions

Activity
Type

Tier

Phase

Supplemental Non-Instructional Staff will work with students by Behavioral
eliminating barriers to instruction.
Support
Program

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Section
31a, Title I
Part A

Staff
Responsibl
e
Principal,
Achieveme
nt and
Behavior
Support
Specialist,
Social
Worker

Strategy 3:
Social Studies - Professional Develeopment - Academic Intervention Coach: Will provide intervention staff with supplemental, individualized coaching throughout the
year. Intervention staff will learn how to use data to differentiate instruction in the classroom, utilize effective instructional strategies that meet the varying needs of
educationally disadvantaged students, and other core teaching and learning components as necessary.
AIMS Web PD: Supplemental professional development for instructional staff to learn how to properly use AIMS Web subscriptions to ensure the benefit of increased
academic achievement are realized.
Category: Social Studies
Research Cited: In a 1998 study involving a half million elementary and middle grades students in 3,000 Texas schools, researchers found that the most important
factor in student achievement was teacher quality. A national study of over 1,000 mathematics and science teachers found similar results. Sustained and intensive
professional development is more likely to have an impact on enhanced teacher knowledge and skills, and ultimately student achievement, than shorter professional
development activities (Garet et. al., 2001). The results from this study also indicate that professional development that is focused on subject matter, provides teachers
with opportunities for "hands-on" work, and is integrated into the daily life of the school is more likely to produce enhanced knowledge and skills that positively impact
student achievement. Hanushek, E., Kain, J. and Rivkin, S. (1998). Teachers, Schools, and Academic Achievement. Cambridge, MA. NBER. Garet, Michael S. et. al.,
(2001). What Makes Professional Development Effective? Results From a National Sample of Teachers. Washington, DC. American Educational Research Association.
Tier:
Activity - Social Studies - Professional Develeopment

Activity
Type

Tier
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Phase

Begin Date End Date

Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
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Staff will engage in professional development activities to learn Academic
how to better support academically struggling students thereby Support
increasing academic achievement.
Program

09/01/2016 06/30/2017 $0

Title I Part
A, Title II
Part A

Principal,
instructiona
l staff

Strategy 4:
Social Studies - Financial Incentives - Financial Incentives for High Performing Teachers: Bonuses will be awarded to high-performing teachers that are positively
impacting the performance of students in the school.
Category: Social Studies
Research Cited: The following is research that supports financial incentives as a strategy: In 2007, Michael Podgursky and Matthew Springer reviewed the academic
literature on merit-pay programs for the Journal of Policy Analysis and Management and found “the studies that have been conducted to date are generally positive and
provide a strong case for further policy experimentation in this area by state and districts (combined with rigorous evaluation).” In addition an evaluation of a Little Rock,
Ark., merit pay program by University of Arkansas researchers linked performance pay to higher test scores. Students attending schools where teachers were eligible
for performance bonuses made gains on standardized test scores compared to their comparable peers in schools that did not offer merit pay. Podgursky, M. and
Springer, M. (2007). Teacher Performance Pay: A Review. College Park, MD: School of Public Policy, University of Maryland/American Enterprise Institute.
Tier:
Activity - Social Studies - Financial Incentives

Activity
Type

Financial incentives will be awarded to high-performing
teachers who are positively impacting the performance of
students in the school.

Recruitmen
t and
Retention

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding

Staff
Responsibl
e
Title II Part Principal,
A
instructiona
l staff

Strategy 5:
Social Studies - Out of School Time - Summer 2017 Learning Program Tutoring: Summer tutors and paraprofessionals will provide supplemental support to at-risk
students to increase academic achievement.
Before/After School Tutoring: Coordinated before/after-school tutoring is available for K-8 grade at risk students at Fortis Academy. This tutoring is not homework help,
but rather an intentional service from high quality tutors delivered in a one-on-one or small group setting. Tutors will provide supplemental support to students before or
after school to increase academic achievement.
Category: Social Studies
Research Cited: In Marzano's seminal meta-analysis of research on school-, teacher-, and student-level factors that impact student achievement, the author argues that
there is a strong correlation between background knowledge and student achievement. Where students do not have background knowledge sufficient to ensure
academic success, the school works to provide increased opportunities for students to enhance their background knowledge so that their learning can be accelerated;
such opportunities may include tutoring and summer learning programming which ensures students have increased time to learn the knowledge and skills they need to
be academically successful. Marzano, R. (2004). Building Background Knowledge for Academic Achievement. Alexandria, VA: ASCD.
Tier:
SY 2015-2016
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Activity - Social Studies - Out of School Time

Activity
Type

Extended learning opportunities will be provided for at risk
students to increase academic achievement.

Academic
Support
Program

Tier

Phase

Begin Date End Date

Resource
Assigned

09/01/2016 08/31/2017 $0

Source Of
Funding

Staff
Responsibl
e
Section 31a Principal,
summer
2017 tutors,
before and
after school
tutors

Strategy 6:
Social Studies - Technology - Supplemental On-Line Subscriptions: One-year subscription fees for online programs, such as Reflex Math, iReady reading and math
diagnostic and instruction, and Reading A-Z, which are designed to assist with differentiating instruction in core content areas for at-risk students to increase academic
achievement.
AimsWeb Online Subscription: Supplemental on-line resource that provides a complete web-based solution for universal screening, progress monitoring, and data
management of students. AimsWeb provides guidance to administrators and teachers based on accurate, continuous, and direct student assessment.
Category: Social Studies
Research Cited: In a 2000 study commissioned by the Software and Information Industry Association, they reviewed 311 research studies on the effectiveness of
technology on student achievement. Their findings revealed positive and consistent patterns when students were engaged in technology-rich environments, including
significant gains and achievement in all subject areas, increased achievement in preschool through high school for both regular and special needs students, and
improved attitudes toward learning and increased self-esteem. Sivin-Kachala, J. and Bialo, E.R. (2000). 2000 Research Report on the Effectiveness of Technology in
Schools. Washington, DC. SIIA.
Tier:
Activity - Social Studies - Technology

Activity
Type

Tier

Supplemental online subscriptions and technology will be used Academic
to differentiate instruction and increase achievement.
Support
Program

SY 2015-2016
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Phase

Begin Date End Date

Resource
Assigned

09/01/2016 06/30/2017 $0

Source Of
Funding
Title I Part
A

Staff
Responsibl
e
Principal,
Instructiona
l staff
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Activity Summary by Funding Source
Below is a breakdown of your activities by funding source
Section 31a
Activity Name

Activity Description

Activity
Type

Science - NonInstructional Support
Positions

Supplemental Non-Instructional Staff will work with Behavioral
students by eliminating barriers to instruction.
Support
Program

09/01/2016 06/30/2017 $0

Math - Non-Instructional Supplemental Non-Instructional Staff will work with Behavioral
Position
students by eliminating barriers to instruction.
Support
Program

07/01/2016 06/30/2017 $0

Science - Out of School Extended learning opportunities will be provided
Time
for at risk students to increase academic
achievement.

Academic
Support
Program

09/01/2016 08/31/2017 $0

ELA - Instructional
Support Positions

Instructional support positions will provide
supplemental support to academically struggling
students.

Academic
Support
Program

09/01/2016 06/30/2017 $0

Social Studies - Out of
School Time

Extended learning opportunities will be provided
for at risk students to increase academic
achievement.

Academic
Support
Program

09/01/2016 08/31/2017 $0

SY 2015-2016
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Tier

Phase

Begin Date End Date

Resource
Assigned

Staff
Responsibl
e
Principal,
Achieveme
nt and
Behavior
Support
Specialist,
Social
Worker
School
leadership
and social
worker.
Principal,
summer
2017 tutors,
before and
after school
tutors
School
leaderships
, academic
specialists,
paraprofess
ionals, and
content
area
teachers.
Principal,
summer
2017 tutors,
before and
after school
tutors
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ELA - Non-Instructional
Position

Math - Instructional
Support Positions

Social Studies Instructional Support
Positions
Social Studies - NonInstructional Support
Positions

Science - Instructional
Support Positions

Social worker will work with students who
experience difficulty in the school and community
setting as a result of social-emotional or family
issues that result in educational time loss or other
challenges to academic achievement.
Instructional support positions will provide
supplemental support to academically struggling
students.

Behavioral
Support
Program

09/01/2016 06/30/2017 $0

School
leadership
and social
worker.

Academic
Support
Program

09/01/2016 06/30/2017 $0

Supplemental instructional staff will provide small
group, one on one, push-in and pull-out services
to students struggling academically in order foster
improved achievement.
Supplemental Non-Instructional Staff will work with
students by eliminating barriers to instruction.

Academic
Support
Program

09/01/2016 06/30/2017 $0

School
leaderships
, academic
specialists,
paraprofess
ionals, and
content
area
teachers.
Principal,
instructiona
l staff

Behavioral
Support
Program

09/01/2016 06/30/2017 $0

Supplemental instructional staff will provide small Academic
group, one on one, push-in and pull-out services Support
to students struggling academically in order foster Program
improved achievement.

09/01/2016 06/30/2017 $0

Principal,
Achieveme
nt and
Behavior
Support
Specialist,
Social
Worker
Principal,
instructiona
l staff

Title II Part A
Activity Name

Activity Description

Activity
Type

Social Studies Professional
Develeopment

Staff will engage in professional development
activities to learn how to better support
academically struggling students thereby
increasing academic achievement.
Staff will receive sustained and ongoing
professional development to improve teaching
practices and increase academic achievement.
Bonuses will be awarded to high-performing
teachers who are positively impacting the
performance of students in the school.

Academic
Support
Program

09/01/2016 06/30/2017 $0

Professiona
l Learning

09/01/2016 06/30/2017 $0

School
Leadership

Recruitmen
t and
Retention

09/01/2016 06/30/2017 $0

Principal,
instructiona
l staff

ELA - Professional
Development
ELA - Supplemental
Financial Incentives
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Tier

Phase

Begin Date End Date

Resource
Assigned

Staff
Responsibl
e
Principal,
instructiona
l staff
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Science - Professional
Development

Staff will engage in professional development
activities to learn how to better support
academically struggling students thereby
increasing academic achievement.
Financial incentives will be given to teachers who
are positively impacting the performance of
students in the school.
Financial Incentives for High Performing
Teachers: Bonuses will be awarded to highperforming teachers that are positively impacting
the performance of students in the school.
Intervention staff will use these tools with
academically struggling students to increase
academic achievement.

Academic
Support
Program

09/01/2016 06/30/2017 $0

Principal,
Instructiona
l staff

Recruitmen
t and
Retention
Recruitmen
t and
Retention

09/01/2016 06/30/2017 $0

Principal,
instructiona
l staff
School
leadership

Technology

09/01/2016 06/30/2017 $0

Staff will receive sustained and ongoing
professional development to improve teaching
practices and increase academic achievement.
Financial incentives will be awarded to highperforming teachers who are positively impacting
the performance of students in the school.

Professiona
l Learning

07/01/2016 06/30/2017 $0

Recruitmen
t and
Retention

09/01/2016 06/30/2017 $0

Principal,
instructiona
l staff

Activity Name

Activity Description

Activity
Type

Begin Date End Date

Math - Professional
Development

Staff will receive sustained and ongoing
professional development to improve teaching
practices and increase academic achievement.
Instructional support positions will provide
supplemental support to academically struggling
students.

Professiona
l Learning

07/01/2016 06/30/2017 $0

Staff
Responsibl
e
School
Leadership

Academic
Support
Program

09/01/2016 06/30/2017 $0

Staff will engage in professional development
activities to learn how to better support
academically struggling students thereby
increasing academic achievement.

Academic
Support
Program

09/01/2016 06/30/2017 $0

Science - Financial
Incentives
Math - Supplemental
Financial Incentives
Math - Supplemental
Subscriptions and
Technology

Math - Professional
Development
Social Studies Financial Incentives

07/01/2016 06/30/2017 $0

School
leadership,
intervention
staff, and
core
content
area
teachers.
School
Leadership

Title I Part A

Math - Instructional
Support Positions

Science - Professional
Development

SY 2015-2016
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Tier

Phase

Resource
Assigned

School
leaderships
, academic
specialists,
paraprofess
ionals, and
content
area
teachers.
Principal,
Instructiona
l staff
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Social Studies - NonInstructional Support
Positions

Supplemental Non-Instructional Staff will work with Behavioral
students by eliminating barriers to instruction.
Support
Program

09/01/2016 06/30/2017 $0

Math - Out of School
Time

Extended learning opportunities will be provided
for at risk students to increase academic
achievement.
Extended learning opportunities will be provided
for at risk students to increase academic
achievement.
Staff will receive sustained and ongoing
professional development to improve teaching
practices and increase academic achievement.
Supplemental Non-Instructional Staff will work with
students by eliminating barriers to instruction.

Academic
Support
Program
Academic
Support
Program
Professiona
l Learning

09/01/2016 06/30/2017 $0

Behavioral
Support
Program

09/01/2016 06/30/2017 $0

Supplemental online subscriptions and technology
will be used to differentiate instruction and
increase achievement.
Supplemental online subscriptions and technology
will be used to differentiate instruction and
increase achievement.
Supplemental instructional staff will provide small
group, one on one, push-in and pull-out services
to students struggling academically in order foster
improved achievement.
Intervention staff will use these tools with
academically struggling students to increase
academic achievement.

Academic
Support
Program
Academic
Support
Program
Academic
Support
Program

09/01/2016 06/30/2017 $0

Technology

09/01/2016 06/30/2017 $0

ELA - Out of School
Time
ELA - Professional
Development
Science - NonInstructional Support
Positions

Science - Technology
Social Studies Technology
Social Studies Instructional Support
Positions
Math - Supplemental
Subscriptions and
Technology

SY 2015-2016
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09/01/2016 08/31/2017 $0
09/01/2016 06/30/2017 $0

09/01/2016 06/30/2017 $0
09/01/2016 06/30/2017 $0

Principal,
Achieveme
nt and
Behavior
Support
Specialist,
Social
Worker
School
Leadership
and tutors.
School
Leadership
and tutors.
School
Leadership
Principal,
Achieveme
nt and
Behavior
Support
Specialist,
Social
Worker
Principal,
instructiona
l staff
Principal,
Instructiona
l staff
Principal,
instructiona
l staff
School
leadership,
intervention
staff, and
core
content
area
teachers.
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ELA - Instructional
Support Positions

Instructional support positions will provide
supplemental support to academically struggling
students.

Academic
Support
Program

09/01/2016 06/30/2017 $0

Social Studies Professional
Develeopment

Staff will engage in professional development
activities to learn how to better support
academically struggling students thereby
increasing academic achievement.
Supplemental instructional staff will provide small
group, one on one, push-in and pull-out services
to students struggling academically in order foster
improved achievement.
Intervention staff will use these tools with
academically struggling students to increase
academic achievement

Academic
Support
Program

09/01/2016 06/30/2017 $0

Academic
Support
Program

09/01/2016 06/30/2017 $0

Principal,
instructiona
l staff

Academic
Support
Program,
Technology

09/01/2016 06/30/2017 $0

School
leadership,
intervention
staff, and
core
content
area
teachers.

Science - Instructional
Support Positions
ELA - Supplemental
Subscriptions and
Technology

SY 2015-2016
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School
leaderships
, academic
specialists,
paraprofess
ionals, and
content
area
teachers.
Principal,
instructiona
l staff
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